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Foreword  

I’m pleased to introduce the third edition of What is a health promoting school?, which 
continues to guide and inspire our schools to create environments where every child 
and young person can flourish.

Schools are not only places of academic learning but also spaces where values, 
relationships and lifelong habits are formed. A health promoting school recognises 
that education and health and wellbeing are firmly connected. When students feel 
safe, supported and well, they are more engaged in their learning, more resilient in the 
face of challenges, and better prepared to lead healthy, fulfilling lives.

This publication provides strategies and examples to help schools embed health 
promotion into school life through initiatives, partnerships and culture. It also reflects a 
shared understanding that encouraging health and wellbeing is an integral part of any 
education. By fostering environments that encourage physical, social and emotional 
wellbeing, we create the conditions for every student to reach their full potential.

The principles outlined here are grounded in collaboration. Health promoting schools 
thrive when educators, families, health professionals and communities work together 
with a common purpose. This approach aligns with our broader commitment to equity, 
ensuring that every student – regardless of background or circumstance – has the 
opportunity to succeed.

The health and wellbeing of our students is a shared responsibility and a collective 
opportunity. By embracing these principles, we can strengthen our schools as places 
of learning, belonging and growth.

Together, let us continue to build a future where health and education go hand in hand 
– because when our students thrive, our communities thrive.

Jay Peckitt 
Director General 
Western Australian Department of Education
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Western Australian 
schools as a setting for 
health promotion
A health promoting schools (HPS) approach was 
introduced over 25 years ago and has been promoted 
globally since; however, the aspiration of a fully embedded, 
sustainable HPS approach has not yet been achieved, 
and very few countries have implemented and sustained 
the approach at scale. Schools are increasingly regarded 
as a key setting for promoting the health, wellbeing and 
development of children and adolescents. Globally, most 
children and adolescents are enrolled in school, and an 
increasing proportion are enrolled continuously from 
primary to secondary school1.

The Health Promoting Schools Framework (HPSF) has 
been recognised as a strategic vehicle to promote positive 
development and healthy behaviours, such as mental health 
and wellbeing, physical activity and fitness, recreation and 
play, balanced nutrition, respectful relationships, prevention 
of alcohol and other drug (AOD) use, vaping and tobacco 
use. and prevention of bullying and sexual assault. 

Health promoting 
schools are everyone’s 
business. This requires 
multi stakeholder 
engagement. 
This third edition of the What is a health promoting school? 
book is a comprehensive resource developed to assist 
school staff and other stakeholders in Western Australia 
(WA) to adopt the World Health Organization’s (WHO) 
2021 Global standards and indicators for health promoting 
schools1. This book, and the accompanying WA Health 
Promoting Schools Association Inc. (WAHPSA) website, 
showcases the work being done in schools across WA by 
passionate and innovative educators. Each case study and 
corresponding imagery was provided and written by the 
school’s project coordinator. Consequently, each account 
reflects the coordinator’s unique approach and writing style.
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Health  
promoting schools 
‘Schools play a vital role in the wellbeing of 
students, families and their communities, and the 
link between education and health has never been 
more evident.’ Dr Tedros Adhanom Ghebreyesus, WHO Director-General.5

Overview
A health promoting school:

•	� fosters health and learning with all the measures  
at its disposal

•	� engages health and education officials, teachers,  
teachers’ unions, students, parents/carers, health  
providers and community leaders in efforts to  
make the school a healthy place

•	� strives to provide a healthy environment, school  
health education, and school health services along  
with school/community projects and outreach, health 
promotion programs for staff, nutrition and food safety 
programs, relationships and sexuality education  
programs, opportunities for physical education and 
recreation, and programs for counselling, social  
support and mental health promotion

•	� implements policies and practices that respect an 
individual’s wellbeing and dignity, provides multiple 
opportunities for success, and acknowledges 
good efforts and intentions as well as personal 
achievements

•	� strives to improve the health of school personnel, 
families and community members as well as 
students; and works with community leaders to help 
them understand how the community contributes to, 
or undermines, health and education.

Focus
Health promoting schools focus on:

•	 caring for oneself and others

•	� making healthy decisions and taking control over  
life’s circumstances

•	� creating conditions that are conducive to health 
(through policies, services, physical/social conditions)

•	� building capacities for peace, shelter, education, food, 
income, a stable ecosystem, equity, social justice, 
sustainable development

•	� preventing leading causes of death, disease and 
disability:  smoking and vaping, sexually transmissible 
infections and blood-borne viruses, sedentary lifestyle, 
AOD use, violence and injuries, unhealthy nutrition

•	� influencing health-related behaviours:  
knowledge, beliefs, skills, attitudes,  
values, support2. 
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Benefits of  
being a health 
promoting school  
Becoming a health promoting school offers 
significant benefits for students, staff and  
the wider community. 
Research from WHO and others emphasises that 
schools are uniquely positioned to shape lifelong 
health behaviours, as they reach children at critical 
developmental stages and influence families through their 
connection to the community3. 

A HPS integrates health into every aspect of its 
operations, from curriculum design to school 
policies, ensuring a holistic approach to student 
wellbeing. Evidence shows that prioritising health 
supports academic success. Students in schools with 
comprehensive health initiatives demonstrate improved 
concentration, reduced absenteeism, and higher 
academic performance3. 

For teachers, working in a health promoting 
environment fosters professional satisfaction and 
wellbeing. Research highlights the importance of 
promoting teacher mental health and reducing burnout, 
as educators who are well supported are better 
equipped to guide and inspire students1,4.

	 By focusing on physical, mental, sexual and 	
	         social health, a HPS creates a supportive 	
	               and inclusive environment. Adopting 	
		       this model helps the school become 	
		              a hub for health, equipping 	
			     students and staff with the 	
			      tools to thrive both in and 	
			      beyond the classroom.

Becoming a HPS extends benefits beyond students and 
teachers, positively impacting parents/carers and the 
wider community. For parents/carers, a HPS provides 
valuable support in fostering their children’s health 
and wellbeing. By integrating health education into the 
curriculum and promoting healthy lifestyles, schools equip 
students with knowledge, skills and habits that can extend 
to their homes. Programs addressing nutrition, physical 
activity, sexual health and mental health can encourage 
families to adopt healthier routines. Parents/carers are 
often engaged through workshops, resources and school-
led initiatives, empowering them to reinforce positive 
practices at home and develop the knowledge to support 
their children’s learning and health.

Involving parents/carers in health promoting activities 
fosters stronger school-community partnerships. These 
collaborations create a sense of shared responsibility 
for children’s development, strengthening trust and 
communication between families and educators.

For the wider community, a HPS serves as a model for 
health promotion. By hosting events, sharing resources 
and advocating for wellbeing, the school becomes a 
hub of knowledge and action, influencing local attitudes 
toward health. This ripple effect can lead to broader 
community benefits, such as increased access to health 
services, reduced health inequalities and stronger  
social connections.

Ultimately, a HPS can act as a catalyst for 
healthier, more connected communities by 
inspiring collective action and supporting  
holistic wellbeing for all1.
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Different  
names for the  
same idea
In 1995, the WHO conceptualised a HPS as ‘a 
school that is consistently strengthening its 
capacity as a healthy setting for living, learning 
and working’5.
Other frameworks and terms, such as comprehensive 
school health and healthy school communities, share 
the essential features of HPS – namely, that these 
frameworks, models and terms extend the delivery of 
a Health and Physical Education (HPE) curriculum, or 
a discrete health intervention or program (including 
a health service), to encompass the whole school 
curriculum and the broader ethos and environment of 
the school in ways that intentionally engage parents, 
carers, families and the wider local community. These 
whole school approaches have been shown to have clear 
benefits for learning, health and wellbeing.

However, the gap between the ideal HPS model 
and current practices is significant and multifaceted. 
According to WHO6 the key areas where current 
practices often fall short:

1. Inclusivity and equity

•	 �Ideal: All members of the school community – 
including students, staff, and families – are actively 
involved in shaping and benefiting from HPS 
initiatives.

•	 �Gap: Many schools implement top-down programs 
with limited student or community engagement, 
leading to inequitable outcomes and subgroups 
being overlooked.

2. Governance and integration

•	 �Ideal: HPS is embedded within the broader 
education system, including teacher training, 
curriculum standards and school policies.

•	 �Gap: HPS is often treated as an add-on or  
pilot project, lacking systemic integration and  
long-term sustainability.

3. Whole school approach

•	 �Ideal: Health promotion is woven into every aspect 
of school life – curriculum, environment, policies  
and partnerships.

•	 �Gap: Many schools focus narrowly on health 
education or isolated interventions, rather than 
adopting a holistic, coordinated strategy.

4. Monitoring and evaluation

•	 �Ideal: Schools use data to assess health outcomes, 
guide improvements and ensure accountability.

•	 �Gap: There is often a lack of robust evaluation 
frameworks, making it difficult to measure impact or 
scale successful practices.

6. Capacity and resources

•	 �Ideal: Schools have access to trained staff, funding 
and tools to implement HPS effectively.

•	 �Gap: Many schools face resource constraints, staff 
burnout, and insufficient training in health promotion.

For lasting impact, society, governments and schools  
must see health as fundamental, not an added extra, 
and must purposefully weave it into curriculum, 
environment, policy and partnerships. Healthy students 
are better prepared to succeed academically, socially 
and emotionally, and schools become catalysts for 
wider community wellbeing. Achieving this requires 
influencing policy, forming strong networks among 
educators, families, health professionals and local 
organisations, closing gaps through shared expertise 
and resources, and investing in teacher education 
in this often-neglected area of education. Sustained 
investment in health promotion fosters resilience, equity 
and opportunity for all students, making every student 
feel valued, supported and empowered to make healthy 
choices, both now and for the future.
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Health Promoting 
Schools Framework:  
a new model for 
health and wellbeing
The 2021 WHO Global standards for health 
promoting schools1 builds on the 1995 Health 
Promoting Schools Framework5 (HPSF) by 
emphasising a whole-systems approach. 
While both prioritise creating environments that support 
health and learning, the 2021 standards are more 
comprehensive, aligning health promotion with global 
education systems and addressing broader determinants 
of health such as equity and inclusivity. 

The 1995 WHO HPSF primarily focused on individual 
school-level interventions and defined 3 key 
characteristics or ‘pillars’ of the framework: Curriculum, 
teaching and learning, Ethos and environment, and 
Partnerships and services5.  

In contrast, the 2021 standards advocate systemic policy 
integration, measurable outcomes, and collaboration 
across education, health and community sectors. The 
updated framework also reflects current challenges, 
including mental health, climate change and digital 
health literacy, which were less prominent in 19951.

Overall, the 2021 standards modernise and expand the 
scope and accountability of health promotion in  
schools globally.

There are 2 distinct components of the Global standards 
for health promoting schools1. 

1. �Implementation guidance: for all levels  
of government

•	� The Implementation guidance for HPS supports 
governments at all levels in developing, funding 
and monitoring whole school approaches to health 
promotion. Assisting governments to meet the 
nationally and locally relevant health and wellbeing 
priorities of students, parents, caregivers, school staff 
and local communities. 

•	� The guidance aims to strengthen leadership in the 
education sector and foster collaboration across 
sectors by outlining practical strategies aligned with 
the global standards, clarifying what actions to take, 
how to take them, and who should be involved6.

2. �Global standards and indicators: for all health 
promotion stakeholders

•	� The standards and indicators are designed to be used 
by stakeholders in all sectors involved in identifying, 
planning, funding, implementing, monitoring and 
evaluating the HPS approach in schools. They apply 
to any educational institution, public or private, that 
provides primary and secondary level education. 

•	� The Global standards for HPS provide a vision  
in which all schools, everywhere, can enhance  
the health, wellbeing and educational outcomes of 
their students and communities. This requires that 
schools move beyond specific health topics and 
programs to embrace a whole school approach to 
promoting health and wellbeing, in which the culture, 
conditions and curriculum of a school all contribute  
to an HPS approach1. 

•	� The 8 global standards for sustainable  
HPS approaches are listed in Figure 3.

WHO, Making every 
school a health 
promoting school
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Linking the 1995 HPSF with the 2021 WHO  
Global standards for health promoting schools 
1. Government policies and resources

This standard has been written for those who occupy roles in national, state and local governments. The focus is  
for stakeholders involved in the development of education policy, and for those who provide support for school 
operations, curriculum development and teacher professional learning. Thus, this is out of the scope of  
responsibility of schools and educators. 

For a list of relevant policies for WA schools, see the WAHPSA website.

The remaining 7 standards can be linked to the original individual ‘pillars’ of school responsibilities from the 1995 WHO HPSF, 
as shown in Table 1.

2-8. Global standards

Table 1. Linking the global standards to the 1995 WHO HPSF. 

Curriculum, teaching and learning Ethos and environment Partnerships and services

5. School curriculum 2. School policies and resources 4. School partnerships and services
3. School governance and leadership

6. School social-emotional 
environment

7. School physical environment 8. School health services
6. School social-emotional 
environment

Health Promoting Schools Framework

Figure 1. Health Promoting Schools Framework, based on the 1995 framework, adapted from Cancer Council WA.

AUDIT 
WHAT IS ALREADY HAPPENING? 

TALK AND SHARE IDEAS

WORK TOGETHER,  
MONITOR PROGRESS  

KEEP EVERYONE INFORMED

IDENTIFY WHAT YOU  
WANT TO ACHIEVE  

PRIORITIES AND TIMELINE

OBTAIN FEEDBACK  
AND REFLECT 

COMMUNICATE 
EXPERIENCES

BUILD ON  
ACHIEVEMENTS TO  

MAINTAIN SUSTAINABILITY

DEVELOP  
A COMMUNITY

CELEBRATE THE WINS  
AND ACKNOWLEDGE  

TEAM MEMBERS

CONSULT WITH OTHERS 
IDENTIFY AND CONSULT WITH 

STAKEHOLDERS 
DEFINE RESOURCES REQUIRED

IMPLEMENT THE  PLAN

TA
KE

 T
H

E 
N

E
XT

 S
TE

PS
    

    
    

     
      

  CREATE A VISION                        DEVELO
P A

N
 A

C
TIO

N
 PLAN

RE
-E

VA
LU

AT
E/

REVISE/REFINE                     RE-EVALUATE/REVISE/REFIN
E                     RE-EVALUATE/REVISE/REFINE                     RE-EVALUATE/R

EVIS
E/

RE
FI

N
E 

 

CURRICULUM,  
TEACHING & LEARNING

- CURRICULUM  
- LEARNING  
- TEACHING  

- PROFESSIONAL   
LEARNING

SCHOOL  
ENVIRONMENT

- PHYSICAL  
- CULTURE  
- POLICIES  

- PROCEDURES   

PARTNERSHIPS
- STUDENTS  
- SERVICES  

- STAFF  
- PROFESSIONALS   

& AGENCIES 
- COMMUNITY 



INCREASING HEALTH LITERACY IN WA SCHOOLS      11  

The 8 global standards for HPS, listed in Table 1, are intended to function as a system (see Fig.2). The standards are 
intentionally aspirational, looking towards progressive realisation of a vision for healthy schools.

Figure 2. Relations among global standards for health promoting schools.1

Figure 3. Overview of the global standards and standard statements.1

1. GOVERNMENT  
POLICIES  

AND RESOURCES

2. SCHOOL  
POLICIES  

AND RESOURCES

3. SCHOOL  
GOVERNANCE AND 

LEADERSHIP

4. SCHOOL  
AND COMMUNITY 

PARTNERSHIPS

5. SCHOOL  
CURRICULUM

6. SCHOOL  
SOCIAL-EMOTIONAL 

ENVIRONMENT

7. SCHOOL  
PHYSICAL 

ENVIRONMENT

8. SCHOOL  
HEALTH  

SERVICES

1
Government policies 
and resources
The whole of government 
is commited to, and invests 
in, making every school a 
health promoting school.

5
School curriculum
The school curriculum 
supports physical social-
emotional and psychological 
aspects of student health  
and wellbeing.

2
School policies  
and resources
The school is committed 
to, and invests in, a whole 
school approach to being a 
health promoting school.

6
School  
social-emotional 
environment
The school has a safe 
supportive social-emotional 
environment.

3
School governance 
and leadership
A whole school model of 
school governance and 
leadership supports a health 
promoting school.

7
School physical 
environment
The school has a healthy, 
safe, secure, inclusive 
physical environment.

4
School and community 
partnerships
The school is engaged 
and collaborates with the 
local community for health 
promoting school.

8
School health services
All students have access to 
comprehensive school-
based or school-linked 
health services that meet 
their physical. emotional, 
psychosocial and educational 
health care needs.
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Co-designing health 
promoting schools:  
a student perspective
Health promoting schools should draw from 
empowering strategies, which involve all 
stakeholders, including professionals, as well  
as foster the active participation of students. 
It is vital to engage with students in the co-design of 
actions or projects which concern their health and 
wellbeing, as well as their academic achievement.  
This is the end goal of the HPSF.

Co-designing health promotion programs and activities in 
schools with students is highly valuable for multiple reasons:

•	� Student voice and ownership makes them more 
likely to feel empowered and committed increasing 
the likelihood of lasting impact.

•	� Relevance and cultural fit help ensure programs 
are relevant, inclusive and responsive to the real 
needs of the school community.

•	� Confidence, critical thinking and leadership 
skills are developed through the process. 

•	 �Engagement and motivation are likely to be 
increased when students are part of the design 
process.

•	� Equity is promoted through addressing the needs 
of diverse and underrepresented groups.

•	 �Relationships between students, staff and the wider 
school community are strengthened.

There are typically 6 phases in a co-design approach; these 
are similar to the phases of implementation in the HPSF:

•	� Build relationships including finding out who can 
participate

•	 Develop a shared understanding with all participants

•	 Agree on purpose and objectives

•	 Generate ideas

•	 Implement agreed ideas

•	 Review and evaluate8. 

For an international example of a co-designed  
health promoting schools project, see UpLift: student 
engagement in HPS roadmap. This resource was created 
through the UpLift Partnership (2019–2024), a school-
community-university partnership that supported HPS in 
Nova Scotia, Canada https://www.upliftns.ca/roadmap/ 9. 

For a national example of co-designing with students, 
see Orygen10.  

For examples of co-design in WA schools,  
see case studies 1 and 7.
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Health literacy  
in schools 
Definition
Health literacy can be understood as an individual’s  
ability to gain access to, understand and use health 
information and services in ways that promote and  
maintain health and wellbeing11. 

The Australian Curriculum Health and Physical Education 
focuses on developing knowledge, understanding and 
skills related to the 3 dimensions of health literacy: 

1.	� Functional dimension: researching and applying 
information relating to knowledge and services to 
respond to a health-related question.

2.	� Interactive dimension: requires more advanced 
knowledge, understanding and skills to actively and 
independently engage with a health issue and to 
apply new information to changing circumstances. 

3.	� Critical dimension: the ability to selectively access 
and critically analyse health information from a variety 
of sources (which might include scientific information, 
health brochures or messages in the media) to take 
action to promote personal health and wellbeing or  
that of others12. 

Consistent with a strengths-based approach, health 
literacy is a personal and community asset to be 
developed, evaluated, enriched and communicated11. 

Health literacy in  
the classroom
Health literacy is at the heart of the HPSF, giving teachers 
the tools to help students understand and use what they 
learn about health. Teachers are key in weaving health 
literacy into everyday lessons, encouraging students to think 
for themselves and make healthy choices that work for them.

By keeping communication simple and sharing credible, 
reliable health information, teachers help build a school 
culture where everyone’s wellbeing matters. Health 
education should not be just a subject, it is part of 
how the school operates—showing up in policies, 
daily routines, and how the school connects with the 
community. This aligns with the HPSF focus on looking 
after every part of a student’s wellbeing—physical, social, 
and emotional—so all students feel valued, supported and 
healthy at school13.

For example: Ms Jones, a HPE teacher, 
discusses the importance of sleep, balanced 
nutrition and mental wellbeing. She shares how 
she checks credible sources like the Australian 
Dietary Guidelines when preparing lessons or 
answering students’ questions.

Health literacy and the 
school community
Health-literate teachers model positive behaviours, 
seek to include and collaborate with families and the 
community, and support initiatives that address health 
challenges comprehensively. This role modelling helps 
students gain the skills and confidence needed to 
navigate health-related situations, contributing to lifelong 
wellbeing and a healthier school community. 

For example: Mr Outrum, a year 9 teacher, 
consistently demonstrates healthy sun safe 
practices by wearing long sleeve shirts and a 
broad brim hat during outdoor duty and makes 
sunscreen readily available to students. Mr 
Outrum has engaged with Cancer Council WA 
to provide tools and resources that support sun 
safe practices. 
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Action plan 
An action plan for a whole school approach to 
health is a proactive step toward creating a safe, 
supportive and thriving environment for students, 
staff and the broader school community. 
Just like academic performance is 
regularly assessed, the physical and 
emotional wellbeing of a school 
community should also be evaluated 
to ensure that every student has the 
best chance to succeed. 

Before establishing a HPS initiative:

• 	� raise the concept of HPS with  
the ‘what, why and how’ of  
being a HPS 

• 	� gain support and commitment 
of the principal and senior 
administration. Think,  
‘What’s in it for them?’

Steps to planning and implementing  
a HPS initiative: 

1. Build a leadership team 

-	� Form a committee with 
representatives from school  
staff, students, parents and 
community members

-	� Assign roles and responsibilities 
to ensure collaboration and 
accountability 

2. �Conduct a needs  
assessment/audit 

-	�� Identify key health issues 
affecting students and staff 
through surveys, focus groups  
or community input

-	� Identify strengths and areas for 
improvement across key aspects 

-	� Evaluate the school’s current 
health-related policies, practices 
and culture

3. �Set clear SMART goals  
and objectives 

-	� Define specific, measurable, 
achievable, relevant and time-
specific goals for the initiative

-	� Align goals with local health 
priorities and school policies

4. Develop an action plan 

-	� Create a roadmap outlining 
activities, timelines and  
resources needed

-	� Ensure the plan integrates health 
promotion into the curriculum, 
environment and policies 

5. Engage the school community 

-	� Foster participation by involving 
students, staff, families and 
community organisations

-	� Promote awareness of the 
initiative through events, 
newsletters and social media 

6. �Integrate health throughout the 
curriculum

-	� Incorporate health education 
topics like nutrition, mental health, 
AOD, physical activity, injury 
prevention and relationships 
education into all areas of the 
curriculum where relevant

-	� Use interactive and inclusive 
teaching methods 

7. Create a supportive environment 

-	� Promote healthy eating with 
school meal programs and 
canteen policies

-	� Encourage physical activity 
through sports, active recess 
and safe infrastructure

-	� Foster mental wellbeing with 
supportive counselling services 
and anti-bullying policies 

8. Secure resources and partnerships 

-	� Seek funding or resources 
from local governments, 
nongovernment organisations  
or businesses

-	� Partner with healthcare providers 
or community organisations for 
support, grants and expertise 

9. Implement and monitor activities 

-	� Roll out planned activities and 
ensure they are implemented  
as intended

-	� Track participation rates 
and gather feedback from 
stakeholders 

10. Evaluate and improve 

-	� Measure the impact of the 
initiative against set goals  
and objectives

-	� Adjust strategies based on 
feedback and evaluation results 
for continuous improvement 

11. Celebrate successes 

-	� Recognise and reward 
achievements to sustain 
motivation and momentum

-	� Share success stories to inspire 
ongoing commitment

Remember: 
•	 Small steps 

•	� Careful, realistic planning with 
clear goals

•	 Use a team approach

•	 Culture change takes time
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Agencies that can help 
WA Health Promoting 
Schools Association Inc. 
(WAHPSA)
WAHPSA is a not-for-profit, non-government entity that 
advocates and supports a whole school and community 
approach to health and wellbeing.

WAHPSA’s purpose is to assist schools in 
understanding and implementing the HPSF.

This is achieved by:

•	� advocating for the development of school  
health promotion based on the HPSF

•	� developing policies of mutual co-operation for  
groups working in health promotion in schools

•	� promoting adequate resourcing of school health 
promotion and maximising the efficient use of  
existing resources

•	� providing a network to encourage  
appropriate partnerships among health  
and education organisations

•	 providing professional learning opportunities

•	� providing a forum for the exchange of  
knowledge and expertise 

•	� providing an opportunity to comment on  
issues affecting school health promotion.

Health agencies who are members of WAHPSA  
include organisations and individuals working in,  
and committed to, the development of school health 
promotion. These agencies share in the ethos of the 
organisation and are listed on the WAHPSA website  
under key health areas, www.wahpsa.org.au 

Healthway
Healthway’s Healthy Schools Program aims to support 
schools to implement activities aligned with the 
HPSF and Healthway’s priority health areas. Grants 
are available to all WA public schools to help develop 
projects that promote the health and wellbeing of their 
students and school community.

Schools or parent bodies are encouraged to apply for 
funding for activities that promote good health among 
the school community, using a whole school approach.

The grants open at the beginning of term 1 every year.

 

Healthway

WAHPSA 
website
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Guest speaker 
guidelines
Students deserve access to 
health education that is accurate, 
credible, age and developmentally 
appropriate, evidence-based 
and supportive.  Trained health 
education teachers, supplemented 
by speakers from health promotion 
agencies that have quality, well-
researched, evidence-based 
programs, can create supportive 
learning environments.

Why use guest speakers?

•	� The use of carefully selected 
and vetted guest speakers may 
bring more credibility to health 
messages that the school is 
focusing on.

•	� Students may feel more 
comfortable asking questions 
given the speaker’s knowledge 
and experience. 

•	� Engaging quality guest speakers 
can have a powerful impact on 
students’ wellbeing, knowledge, 
understanding and lifestyle 
choices. However, it can also 
have little impact on a student’s 
health behaviour if it is not 
carefully considered as one  
part of the whole integrated 
health program.

Choosing the right speaker 

•	� While having guest speakers 
within the school environment 
is valuable, there are some 
essential things to consider in 
deciding whether engaging with 
a guest speaker will benefit the 
class and/or school community.

•	� Always consider what the aim of 
engaging a speaker is, how the 
presentation fits in with other 
activities in school, and whether 
the content is developmentally 
appropriate and relevant to the 
specific audience.

Logistics and preparation

•	� Consider how the speaker  
will be briefed about the  
purpose of the presentation,  
the expected learning outcomes, 
the background and prior 
knowledge of the students, the 
health program and curriculum 
that the presentation fits 
into, the planned follow up to 
the presentation, behaviour 
management if a student says 
something inappropriate.

•	� Ensure alignment with school 
policies and guidelines, and 
obtain necessary approvals.

•	� ALWAYS preview materials to be 
used by the presenter.

•	� Brief teachers and students on 
the speaker’s topic to maximise 
engagement.

•	� Where appropriate and possible, 
provide an information session 
for parents/carers.

Relevance and expertise

•	� Ensure the speaker has relevant 
credentials or expertise in the 
health topic.

•	� The presentation must  
follow the HPE curriculum  
and fit within the implemented 
health program.

•	� Ensure the topic the speaker  
is talking about is based on  
the latest credible research  
and evidence.

•	� Ensure the content is tailored 
to the students’ age and 
developmental stage.

Inclusivity and sensitivity

•	� Be respectful of different 
dietary, religious and cultural 
perspectives on health. 

•	� Use gender-neutral language  
as appropriate.

•	� The speaker must avoid 
stigmatising language, 
unrealistic expectations, ‘fear-
based’ and ‘just say no’ stories, 
and religious and personal bias.

•	� Ensure sensitive topics (e.g. 
family and domestic violence, 
sexual health content, AOD 
use) are appropriate for the 
age group, and they are given 
appropriate content warnings. 

•	� Consider allowing students  
to leave presentations easily 
and inconspicuously if needed, 
and ensure that there is support 
beyond the presentation  
if the topic creates discussions  
or feelings of distress  
among students. 

See the WAHPSA  
website for a fact sheet  
on Engaging guest  
speakers for sensitive topics.

Engagement and delivery 

•	� Activities, question and answer 
sessions, appropriate and 
relevant real-life examples, or 
practical demonstrations can 
enhance engagement and 
reinforce content and learning.

•	� Encourage student participation, 
facilitated discussion and hands-
on activities carefully.

•	� Presentations, videos and props 
can reinforce key messages.

Practical takeaways 

•	� Provide students with simple, 
realistic, actionable steps they 
might take to improve their 
health as relevant.

•	� Provide handouts, website  
links/access, or ongoing  
support materials to  
create sustainability.14,15
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studies
Case
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Case study 1  
Bull Creek Primary School

SCHOOL PROFILE

Name of school Bull Creek Primary School

School motto Endeavour

Number of students 410

Name and role of contact person Susan Bolton, Health and Wellbeing Coordinator

Health focus Whole school physical and mental health

Overview
The Bull Creek Primary School (BCPS) Health and 
Wellbeing Committee is focusing on the importance of a 
student voice, the benefits of physical fitness and healthy 
eating on mental and emotional health, and improving 
family and community partnerships. With funding from 
Healthway, BCPS established a community partnership 
with Sports Challenge Australia (SCA). SCA has used 
objective measures of diet and nutrition, and fitness, along 
with comprehensive reporting for schools and families 
over the past 32 years in WA and throughout Australia. 

Planning
BCPS aims to:

�• �use evidence to drive decision-making at all levels  
of the system

• �make informed decisions based on the measurement of 
student wellbeing

�• �establish reliable, objective data for diet and nutrition 
combined with physical health (fitness) to bring about 
positive behavioural change with students, families, 
staff and community stakeholders

�• �improve social emotional wellbeing of students through 
the delivery of Aussie Optimism, a whole school 
evidence-based program

• ��use Be You surveys to empower all members of the Bull 
Creek learning community to share their voice about 
mental health and wellbeing and partner with families, 
communities and agencies to support the engagement 
of every student

• ��encourage all members of our community to practise 
lifelong healthy habits regarding nutrition, exercise and 
mental health strategies

• ��create opportunities to work collaboratively with 
local communities.

The partnership with  
Sports Challenge Australia 
provided the catalyst to bring 
about positive change.
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Funding and support
Healthway Healthy Schools Program grant

Woolworths Junior Land Care grant (sustainable and 
seasonal fresh produce - seedlings provided for a 
sustainable garden)

WasteSorted grant (BCPS closed-loop vegetables and 
fruit garden)

WA Potatoes Seeds for Schools

Cancer Council WA $650 grant for a vegetable and  
fruit garden

Annual apple donation for children from Pomewest 
(apple and pear subcommittee of the Agricultural 
Produce Commission)

Your Move grants: purchase of scooter racks and fluoro 
vests enables classes to walk to community events

�Crunch&Sip® programs: Crunch&Move; The Great Vegie 
Crunch; Packed with goodness parent workshops

Sports carnival: Mentally Healthy WA Act Belong Commit

Fresh produce from the school’s vegetable and fruit 
garden is sold at school assemblies

Major activities based  
on 2021 WHO Global  
standards for HPS
1. Government policies

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Crunch&Sip

Healthy foods

SunSmart

�Health and wellbeing policy incorporates  
Mental health policy

�Waste Wise, Waterwise and Sustainability policies

3. School governance and leadership

Health and Wellbeing Committee

BCP School Board

Be You Committee 

Canteen manager and staff  
(Food safety and hygiene practices)

4. School community partnerships

Be You Network Group: fostering partnerships with other 
schools to facilitate delivery of health and wellbeing 
outcomes across schools within our networks

Mentally Healthy WA Act Belong Commit,  
Curtin University

Aussie Optimism 

Cancer Council WA

Local supermarkets providing discounts and donations 

Local church support: provide morning teas and 
barbeques at school events, support for families in 
financial hardship

RAAFA Senior Citizens

WasteSorted school

Fit club coordinated by a parent 

Pro-football 

Cyber safety parent talks 

Lanternlauf: traditional German celebration and 
community event of an evening walk culminating with a 
shared community meal 

Bull Creek Community Library and Zonta House 
Women’s Refuge 

University of WA partnership and involvement in Be You 
Committee

�Whole school Wellness Wednesday (meditation session)

5. School curriculum

HPE and Protective Behaviours

Aussie Optimism social and emotional learning program

The zones of regulation: a curriculum for  
emotional regulation

Physical clubs – Fit club/Pro-football 2025

Sustainability education

Be You; Reading rangers; Smiling Mind;  
Your Move; R U OK?

EdConnect

Bull Creek Central Shopping Centre; Mercy Care 
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6. School social-emotional environment

The Bull Creek Way: partnership with the school board, 
staff and students defines the responsibilities of all 
members of the school community and recognises the 
significance of appropriate and meaningful relationships. 

School vision: to inspire and create an inspirational and 
nurturing environment which promotes academic and 
social development of the whole child in partnership with 
parents and the community. 

Respect, Inclusivity, Responsibility, Excellence and 
Resilience: values are integrated and explicitly taught. 

Early childhood philosophy: students are encouraged 
to build a confident identity and develop positive 
relationships to foster strong social and emotional 
wellbeing and values that focus on resilience.

Increasing the capacity of parents to support student health 
and wellbeing through a range of different measures.

Parent workshops (Triple P, Cultivating Character 
workshops) 

School/class engagement  

Parent club and parent health and wellbeing fact sheets 
files in all learning areas 

Chaplain 3 days a week 

Supporting student access to social/emotional and 
mental health supports to develop a more inclusive 
school environment. 

Wellbeing Hub sensory room 

Harmony Week, Multicultural Week and whole  
school lunches 

Reconciliation and NAIDOC Week 

Student Wellbeing Committee (student voice) and 
Student Values Leaders 

Chess club: year 6 Chess club monitors

The focus on student voice is facilitated through 
different programs and measures. 

Chess club 

Student surveys, student leaders and buddy classes 

Wellness Wednesdays and mindfulness sessions

Celebrations of positive actions that demonstrate school 
values and promote positive health and wellbeing. 

Aussie of the Month Awards and Book Week celebration

Activities to support the wellbeing of school staff 

Wellness Week in week 10 of each term

Staff wellness morning tea and events throughout  
the year

Opportunities to promote engagement with the parents 
and wider school community, and to build and foster 
relationships with teachers and school staff.

Dads and kids – Fathering project

Parent club, Parents & Citizens (P&C) and volunteer 
thank you morning teas

Pastoral care audit of student self-esteem and  
self-concept

Packed with goodness presentations - dietitians from 
Cancer Council WA 

Welcome family picnic at start of school year and family 
picnic lunch at the end 

School board completes surveys and promotes the 
school in the community

R U OK? Day and National Day Against Bullying

Outdoor classroom day, kitchen garden and worm farm

Lunch time clubs - Lego, friendship, chess: piloting a 
small leadership group to embed student voice

Mindful May - mindful colouring, mindfulness mediation 
mornings in the library

Wellness Wednesdays – whole school meditation after 
lunch and mindful colouring

National Ride and Walk to School Days

Jump Rope for Heart and Your Move surveys

Constable Care pedestrian, bicycle and road safety 
education excursions annually – year 1 and year 5

Waste-free lunch days, recycling, Containers for Change

Raised garden beds, worm farm and composters

Sustainable pop–up shop – selling school-grown 
produce back to staff and families to promote healthy 
eating at affordable prices 

Values leaders – introduce a mental health and wellbeing 
component at school assemblies; is often accompanied 
by a short video to highlight the concept being explained

Sustainability leaders – report on walking/riding to 
school, sustainable practices
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7. School physical environment 

Outdoor and nature playgrounds and oval

Sustainable garden and mud kitchen

8. School health services

School chaplain, psychologist, nurse

Dental, speech and occupational therapists

Outcomes
SCA measured fitness levels. The data was used to 
employ a physical education teacher in 2025.

Nutritional surveys allowed for student voice in creating 
new canteen menu items.

Be You surveys measured student and community 
responses which highlighted community members were 
enjoying extra health and wellbeing events.

Highlights
Objective measures of diet and nutrition, and fitness 
collected by SCA, with full reporting to staff and parents.

Take home SCA reports for all families.

Changes in attitudes with staff and families towards 
healthy eating and physical activity.

Lessons learnt
We were thrilled with the objective data which now 
enables us to make informed evidence-based decisions. 
The school community and its stakeholders started 
dialogue to bring about change starting with the canteen 
and employing a specialist PE teacher. 

Nothing would have changed 
our plans, as they worked 

wonderfully well.

Tips for success and 
sustainability
The Health and Wellbeing Committee is comprised of 
16 members, including 2 parents, a Melville City Council 
member and 2 community members. If one person leaves, 
they are immediately replaced, so no knowledge is lost. 
The commitments and strategies are embedded in BCPS’s 
Operational and Business Plans.
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Case study 2  
Challis Community Primary School

SCHOOL PROFILE

Name of school Challis Community Primary School

School motto Teachers: Better than postcode results 
Students: RISE: Respect, Responsibility,  
Safety, Excellence

Number of students 900

Name and role of contact person Sally Matthews, Health Teacher

Health focus Protective Behaviours

Overview
In 2023, it was discovered that each year level at  
Challis Community Primary School (CCPS) had a 
different approach to teaching Protective Behaviours 
and that some topics were being missed, or inconsistent 
information was being given to the students. The project 
aimed to develop a consistent topic approach to teaching 
Protective Behaviours, ensuring that students received 
information to help them protect themselves from 
potential abuse.

A 10-week program was designed by Sally Matthews  
(a classroom teacher) and supported by resources  
from Safe4Kids. 

Year-level resource boxes with books, games, supporting 
pictures and posters, and other resources, were created 
to support classroom teachers in teaching Protective 
Behaviours confidently. Each box had 2 copies of 
resources to enable 2 classes from the same year level to 
teach Protective Behaviours at the same time. The project 
also aimed to engage parents in Protective Behaviours 
topics with parent workshops and weekly Facebook 
information posts.

Planning
2023 - the ‘champion’ staff member returned from 
maternity leave to teach year 1 and 2 Health Education. 
There were no lessons, so Safe4Kids was contacted 
about professional learning opportunities. The Safe4Kids 
Educator Network included webinars covering the 10 key 
Protective Behaviours topics.

�Term 2 - resources were gathered and lessons made for 
year 1 and 2 students.

Term 3 - lessons were delivered to year 1 and 2 students.

�Term 4 - the principal was informed about concerns that 
this topic was not being taught very well across  
the school.

�January 2024 - Safe4Kids ran a whole school professional 
learning (PL) session for teachers and education 
assistants (EAs) on Protective Behaviours and the 
Safe4Kids program was purchased. 

February and March - the champion designed lessons 
and resource grab boxes for pre-primary and years 3-6, 
using the Safe4Kids program.

Term 2 and 3 - years 3-6 teachers implemented lessons 
and made changes as needed.

Term 4 - staff and student surveys were conducted to 
evaluate the project.

Books and other resources 
were carefully selected from 
recommendations by industry 
experts and teachers and 
reviewed for their suitability 
for each year level.

Since completing the  
project in 2024, whole school 

plans to teach Protective 
Behaviours across pre-primary 

to year 6 have been created  
and similar documents for  

other health topics are  
being produced.
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The school motto RISE UP 
(Respect, Responsibility, Safety and Excellence) 
underpinned the planning of this project.

Respect: we have respect for ourselves, respect for  
others and respect for our environment. This project has 
taught staff and students about consent and respecting 
others’ boundaries.

Responsibility: teachers have the responsibility to provide 
students with the best health information available, and 
this project is ensuring that is happening.

Safety: teachers have the responsibility to keep students 
safe. This project has given teachers the tools to do so. 
Students are now being equipped with relevant and 
current information, which empowers students to keep 
themselves safe.

Excellence: CCPS strives for excellence in teaching,  
and this project has allowed teachers to cover the  
same topic and provide students with consistent, 
ongoing information.

Major activities based  
on WHO Global  
standards for HPS
1. Government policies and resources 

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

School-wide policies and procedures that support HPS 
are outlined in CCPS’s Focus 2025 Strategic Plan. CCPS 
aims for excellence in teaching (Teaching for Impact), 
which is supported by current research and evidence-
based methodology. 

Targets: 

Health Education scope and sequence developed and 
delivered, including Open Parachute mental health skills 
in years 3-6.

Anti-bullying strategies and Protective Behaviours across 
all years as a key focus.

Positive Behaviour Support (PBS) lessons are explicitly 
taught, modelled and reinforced as per matrix and reflect 
key Protective Behaviours messages.

3. School governance and leadership

School leadership values Health Education topics, 
especially Protective Behaviours, as an important part 
of learning for the students to break socioeconomic 
trends. After improving literacy and numeracy outcomes, 
leadership values Health Education as one way to 
improve the future of students.

A commitment to regular PL for all staff on health topics, 
especially Protective Behaviours, has been planned for 
future years.

An adequate budget has been allocated from the 
Health and Wellbeing budget and future Growing 
and Developing Healthy Relationships (GDHR) grant 
applications have been planned.

4. School community partnerships

A strong bond was formed with Safe4Kids, the leading 
expert in the local area.

Collaboration with other schools in the area has  
been established to build a network of experts in 
Protective Behaviours.

A future goal is to build some connections with local 
support health organisations to attend the school’s 
learning journey night.

Engaged parents in Protective Behaviours topics with 
weekly Facebook information posts. This was received 
positively.

�CCPS provides all girls in years 5 and 6 period packs 
during puberty lessons and all year 5 and 6 students 
receive a copy of the Department of Health’s Puberty 
booklet.

�The school commenced offering Protective Behaviours 
parent workshops in 2024. Talk soon, Talk often resources 
are offered to parent/carers.

5. School curriculum

Up-to-date, evidence-based resources and books have 
been purchased.

Teachers have delivered timetabled lessons with 
consistent topics. Assessment opportunities were built 
into the lesson.

Lessons used a combination of books, videos, songs and 
games to ensure all learning styles and needs were met.

Staff and students provided feedback via a questionnaire 
at the end of the learning cycle.
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6. School social-emotional environment

This project has allowed all staff to develop knowledge 
and understanding of Protective Behaviours to 
confidently teach the topic and appropriately respond to 
disclosures if they occur.

The project enhanced student engagement in Protective 
Behaviours topics and empowered them.

The project provided consistent topics for teachers and 
students to follow.

Expectations are set at the beginning of every class that 
communicate lessons are a safe space.

7. School physical environment

2025 - all classrooms have a set of health classroom 
posters that cover Theme 1 and 2 of Protective 
Behaviours and other health-related topics to reinforce 
messages taught.

A future project aims to place Protective Behaviours 
signage around the outside of the school buildings.

8. School health services

The school social worker, psychologist, family support 
workers and education assistants attended PL by 
Safe4Kids.

The social worker conducted small group intervention 
lessons for some of the most vulnerable students.

Copies of Talk soon, Talk often were made available to 
families.

Copies of the eSafety Commissioner’s Parent guide to 
eSafety were provided to all students.

Outcomes
Outcomes of the project were measured by staff and 
student surveys.  

From student surveys, students reported that they enjoyed 
the games, books, videos and songs from Indigenous 
communities. Students enjoyed the range of topics and 
asked for more information about cyber safety.

From the teacher survey, there was an increase in 
confidence from all teachers when teaching Protective 
Behaviours; they appreciated that lessons and resources 
were planned and organised for them, allowing them to 
teach the topic with minimal additional research.

One teacher reported, ‘The students loved the music 
videos with kids singing, along with other supporting 
videos. The lessons were well-paced with information 
delivery, discussions and viewing interspersed throughout. 
Considering the academic level of the students, the follow-
up activities were accessible for the students who were 
focused which allowed the EA and me to support students 
needing extra help.’

Teachers reported a higher level of engagement from 
students they had not witnessed in other health lessons. 
One teacher stated, ‘My students LOVED the songs! The 
lessons were engaging, and I appreciated that it was all 
from an Australian perspective. The kids could relate and 
loved the diverse representation.’

One unplanned, incidental outcome was that because 
the Safe4Kids songs used in lessons were made in 
Aboriginal communities, teachers were provided with 
an opportunity to cover the cross-curriculum priority 
of Aboriginal and Torres Strait Islander histories and 
cultures. This enabled First Nations students to connect 
with their culture and educate their peers.
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Highlights
A 10-week unit of lessons was established to 
ensure all year groups were covering the same topics 
and information.

Resource boxes were established to ensure all teachers 
had the equipment and resources they needed to teach 
Protective Behaviours effectively.

Teachers and students received the project with 
enthusiasm and appreciation.

Our students are armed with the best up-to-date 
information, which will empower them to keep 
themselves safe.

Challenges 
Time: some resources took considerable time to arrive 
after purchase. They then needed to be accessioned 
through the librarian and placed into resource boxes, 
before teachers could access them.

Cost: the resource boxes would not have been possible 
without a GDHR grant. 

Staffing: most of this project was carried out by one part-
time teacher. It took considerable time management and 
liaising with others to complete the project.

Lessons learnt
The project took longer than initially expected, but 
all outcomes were achieved and well-received by  
staff and students.

Extend the timeline and work with a team to assist with 
the tasks required to complete the project.

The project was so successful that it was shared with 
Forrestdale Primary School and on the Safe4Kids 
educator Facebook page.

Tips for success and 
sustainability 
All lessons and resource lists have been saved on the 
school’s Connect page to ensure the project is available 
for the future. 

All books, games and resources have been accessioned 
through the school library to ensure any lost items can 
be replaced.
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Case study 3  
Henley Brook Primary School

SCHOOL PROFILE

Name of school Henley Brook Primary School

School motto Connect, Belong, Thrive 

Number of students 320

Contact person Jessine Bonzas, Physical Education (PE) Teacher

Health Focus Your Move: promoting physical activity and  
mental health and wellbeing

Overview
In Term 2 2024, Henley Brook Primary School (HBPS) 
won a Ride of Passage, a package of tailored supports 
from WA Department of Transport as part of the Your 
Move Super Boost.

As a new school in 2024, HBPS wanted to embed a 
culture of being physically active and promoting health 
and wellbeing. Staff knew that physical activities like bike 
riding and sport could act as vehicles to promote health 
and wellbeing messages, skills, knowledge and habits. 

The school aspired to become part of Your Move and was 
fortunate enough to receive a Super Boost grant; a tailored 
package of support from Your Move including the Ride 
of Passage in which students received bike education 
lessons, bike checks, and the opportunity to participate 
in a Noongar walking tour with Justin Martin, a local, well 
respected community member. 

A Your Move healthy breakfast is held once a term. 
Sometimes this is in conjunction with an event like 
National Ride2School Day or WA Bike Month, and other 
times it is just to help the new community connect with 
each other and develop a sense of belonging. Parents, 
carers, siblings and extended family (e.g. grandparents, 
aunties, uncles) are always welcome to join. 

The year culminated in a whole school Your Move event 
after school. Students and families met at school, rode 
to the local park, completed a Noongar scavenger hunt, 
rode back to school and enjoyed a community barbeque. 
This encouraged students to ride to school and check 
out the park in their local area (as HBPS is a new school 
in a new housing development). This helped families 
become familiar with the park in their community. In 
addition, Noongar knowledge about the 6 Noongar 
seasons and Noongar language was extended, with 
everyone having a lot of fun! 

HBPS is a proud member of the evidence-based 
University of Western Australia (UWA) KIDDO program. 
This supports teachers and EAs to deliver curriculum, 
planning and assessment that develops children’s 
physical literacy and enhances their fundamental 
movement skills (FMS).

Planning
The key people involved in the planning were the PE 
teacher, the principal and the deputy with support from 
the manager of corporate services. The P&C was also 
involved in planning and delivering events. 

The approach was instigated by the HPE teacher, who 
was the Your Move Champion. She plans PE curriculum 
and extra-curricular events, initiatives and opportunities 
for students. 

The aim was to create a clear vision, an action plan, and 
then implement, evaluate and reflect. With this cycle 
and supporting materials, a community that values 
living a healthy, active lifestyle and promoting a sense of 
connection and wellbeing can be created. 

The school motto is Connect, Belong and Thrive. When 
students, staff and families connect and feel a deep 
sense of belonging, all can thrive. All intentional activities 
in the PE space and learning area promote this.
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Major activities based  
on WHO Global  
standards for HPS 
1. �Government policies and resources  

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

SunSmart 

Student health care

Mobile phone

Healthy eating

Crunch&Sip

Student engagement and behaviour 

Australian Sports Commission (ASC) Physical  
Literacy Framework

A HBPS staff Thrive Tribe looks after staff wellbeing by 
organising events including after-school boxing fitness 
sessions and pickleball, secret friend weeks to show  
their appreciation of colleagues, and catch-ups during 
the holidays and after school. This is important with new 
staff who are trying to develop a connection and a  
sense of belonging.

3. School governance and leadership

An extremely supportive school leadership (principal 
and deputy) encourages health initiatives and learning 
experiences and events that support students’ 
physical health and mental wellbeing. 

HBPS is in the process of establishing a physical 
activity teacher committee. This committee will look 
at school policies, structure, resources, curriculum 
and community engagement to determine how to 
more effectively support students. This includes FMS, 
physical literacy and active travel, as well as extending 
opportunities to be more active (in class, at recess and 
lunch) and promoting extra-curricular opportunities, 
and specific curriculum planning and resources. 

HBPS’s Annual Report has a section dedicated 
to HPE and the contribution it makes to student 
education and community connection and belonging. 

HPE is led by the specialist HPE and level 3 
teacher, winner of a national teaching award for her 
contribution to students’ education in this area. As 
a leader in this area, she has presented at KIDDO 
conferences, is involved in the football community as a 
leader of Aboriginal football (soccer) and is passionate 
about children’s physical activity, literacy, active travel 
and social, emotional health and wellbeing. 
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4. School community partnerships

Your Move, WA Department of Transport.

A whole school running club focuses on athletic skills, 
FMS, physical literacy and fitness. It is multi-aged, so 
students make new friends, older students mentor 
younger students, and younger students look up to role 
models. The running club occurs all year round on Friday 
mornings, and parents join in facilitating the club. 

ASC Sporting Schools is delivered before and after 
school. Many families have 2 working parents and are 
under financial pressure, so football, cricket and athletics 
programs are offered before or after school. This increased 
the hours that students can be physically active. 

HBPS has a partnership with Football Futures 
Foundation and ran a Festival of Football with students 
last year. This included bringing in role models like Young 
Matilda goalkeeper Morgan Aquino, ParaMatilda World 
Cup Champion Katelyn Smith, and inclusive coach Mick 
Owens. A month-long, before-school soccer program for 
kindergarten to pre-primary students and their parents 
was delivered, an inflatable pitch was provided for an 
after-school event, and a barbeque was held. 

Students are provided with rich incursions that promote a 
healthy lifestyle and address the HPE curriculum. These 
include Constable Care and St John First Aid incursions, 
the Chevron Tough Stuff program for years 4 and 5 
students with Zero2Hero that supports resilience, goal 
setting and being active, Perth Wildcats and much more. 

5. School curriculum

UWA KIDDO program - ensures the school curriculum 
is researched and evidence-based. An FMS assessment 
with all students is completed biannually. This valuable 
data is used to modify curriculum at an individual 
student/class/year group level and analyse how HBPS 
compares to other schools nationally. 

6. School social-emotional environment

A positive social and emotional environment is a key 
priority and is at the forefront of decision-making to 
ensure education is holistic. Through PE, opportunities to 
connect with the community, feel a sense of belonging, 
be part of a team, learn to cooperate and to lead are 
provided. This is achieved through the Your Move 
community events and extra-curricular activities. 

In 2025, HBPS took part in ROAR Inc (Resilience, Optimism, 
Altruism and Respect), a social and emotional program that 
supports identified students to develop their self-esteem, 
confidence, resilience, connection and social skills.

The school engages with programs such as Zero2Hero 
that deliver workshops and Chevron Tough Stuff, 
programs that support resilience, goal setting, 
communication, and social and emotional wellbeing. 

7. School physical environment 

The school’s physical environment is consciously planned 
and designed to encourage students to be active.

There are many resources available at recess/lunch 
to encourage students to work together through 
cooperative activities and engage in physical activities. 

Several collaborative artworks with the theme of 
connection and belonging are displayed in the 
library, undercover area and individual classrooms 
– this reinforces concepts of connection, belonging, 
importance and that everyone is valued at school. 

8. School health services

HBPS has visits from the school health nurse to support 
student health and wellbeing. 

An amazing chaplain works closely with students and 
families to support students’ social and emotional 
wellbeing. She works with teachers to help guide them 
and facilitate class learning activities about how to be 
healthy, active and contribute positively to the school 
environment as a citizen. 

Outcomes 
Outcomes were measured by the Your Move Hands up 
surveys which tracked active travel to school throughout 
the year. This data was then analysed to show a 
decrease in the use of cars and an increase in walking 
and riding to school. 

Students are assessed using KIDDO and this data 
provides percentiles of achievement in 5 FMS and tracks 
longitudinal data to evaluate the effectiveness of HPE 
programs and initiatives. 

HBPS students and families were highly engaged 
before and after school with Your Move, running club 
and Sporting Schools programs. This contributed to 
students increasing the hours they were active and the 
development of their FMS, physical literacy and wellbeing. 

The Your Move events are so 
popular that many more staff are 
required to assist and support, 

which provides opportunities for 
staff to connect with families in 

informal settings.



Highlights
Your Move: HBPS is thrilled with the achievements in 
the first year. A highlight for many students was the 
bike education lessons and bike checks. Students and 
their families loved the Your Move breakfasts each term 
and after school events. HBPS benefits greatly from the 
Your Move program in terms of bike education lessons, 
resources, reward shop products and the support from 
the Your Move team. The staff is excited to deliver the 
second set of bike education lessons. 

UWA KIDDO: being part of this program is a game 
changer for any school as it provides evidence-based 
research for planning, delivery and assessment of physical 
literacy. It allows us to have a whole school approach to PE, 
including brain breaks, parent information and resources 
to share. The data collected helps demonstrate that all 
the wonderful initiatives are having a positive impact on 
student development. The data has been used to put in 
place additional support for students demonstrating lower 
percentile scores on FMS in years 1 and 2. This additional 
support can help at-risk students ‘catch up’ and ensure 
they can be lifelong active participants in the community 
well into their teenage and adult lives. 

Sporting Schools provides students with the ability to 
participate in extra-curricular sporting activities at school 
for no cost. HBPS has great access to expert coaching 
staff, additional resources, and students can be active 
before and after school. 

Running club: we love how many students join us weekly 
to ‘get moving and have fun’. The multi-age group session 
encourages the development of FMS, fitness, endurance 
and taking care of others. 

It is wonderful that sport and physical activity can 
be a vehicle for many benefits including bringing the 
community together so they can connect, belong and 
thrive. They also provide an environment where students 
can develop life skills such as leadership, teamwork, 
resilience, cooperation, responsibility.

Challenges 
Resources are always a challenge: providing breakfasts 
for students each term can be costly, especially as HBPS 
grows as a school. 

Time to plan, deliver, evaluate all these initiatives is a 
challenge for the PE teacher, even though they are 
motivated and passionate.

Lessons learnt
Progress and outcomes to this point are very pleasing. 

Maintaining these initiatives and ensuring their 
sustainability is a priority.

Tips for success and 
sustainability 
Embedding these into HBPS’s policies and school 
culture will help to maintain the initiatives and projects in 
the future. 

Keeping well-organised documents that can be 
disseminated is important for continuity and sustainability.
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Case study 4  
Lockridge Primary School

SCHOOL PROFILE

Name of school Lockridge Primary School 

School motto Wisdom and courage

Number of students 270 

Name and role of contact person Madeline Smyth, Student Services Coordinator

Health Focus Positive Behaviour Support for mental health and wellbeing

Overview
Lockridge PS (LPS) has prioritised strong relationships 
within the school and the wider community, enabling 
a cohesive network of support to enhance students’ 
educational outcomes and personal growth to be 
created. The Reaching higher school plan is comprised 
of two components: 

A positive culture that prioritises relationships,  
wellbeing and support of one another and those within 
the school community. 

Evidenced based approaches, supportive policies, and clear 
planning with an emphasis upon wellbeing initiatives and 
the LPS’s Connected Practice Pedagogical Commitment.

As a PBS school, there are clear routines, procedures 
and behaviour expectations that are integrated into 
everything. Alignment in language and practice across 
the school allows students to feel safe and secure to 
engage in learning. 

The Zones of regulation can be seen within all areas 
of the school, promoting self-regulation and emotional 
control, with personalised regulation tools available 
to students to support concentration and regulation. 
Restorative practice is a key component of this approach 
enabling students to better understand and accept 
accountability for their actions, and problem-solve how 
they can restore and rebuild trusting relationships.

Planning
Some of the staff were aware of the HPSF, however, it was 
not a conscious decision to utilise the framework; it was 
driven by a change of leadership, a strong and passionate 
health and wellbeing team and the school values. 

Through a strong governance model that values 
distributed leadership, staff across LPS drive approaches, 
initiatives and programs to support students to succeed. 

The deputy principals are passionate and relentless 
advocates for the wellbeing of students and, through 
established case management protocols, facilitate and 
coordinate collaborative supports for all students. 

The Student Services Coordinator (SSC) ensures 
inclusive practices are maintained to support all Students 
at Educational Risk (SAER) through interagency 
meetings, documentation gathering and sharing, strong 
referral processes and intervention support. 

The Curriculum Coordinator (CC) is improving literacy 
outcomes by promoting the joy of reading through 
student engagement in events such as shadow judging 
of the Children’s Book Council of Australia Book of the 
Year Awards and participation in the Premier’s Reading 
Challenge. This participation has increased the number 
of students reading outside of school (22 students 
engaging in school holiday reading in 2023 to 75 
students mid 2024) and 2023 NAPLAN reading results 
improving 2.1 standard deviations. 

The Student Wellbeing and Engagement Team (SWET) 
manages PBS and social-emotional learning throughout 
the school, which has resulted in increased engagement 
in learning, improved emotional wellbeing and an 80% 
reduction in suspensions between 2019 – 2023. 

The Curriculum Improvement Team (CIT) works to ensure 
curriculum delivery is aligned across the school, providing 
students with a sense of familiarity and safety, and is 
differentiated to meet the diverse needs of students. 

LPS’s long-standing Aboriginal and Islander Education 
Officer (AIEO) is a key figure within the school, 
supporting families and students with attendance, 
parent/carer engagement, running the breakfast club 
and Kindilink program, and providing learning support 
within each classroom.
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Major activities based  
on 2021 WHO Global  
standards for HPS
1. Government policies and resources 

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Student wellbeing and engagement 

Students at Educational Risk (SAER)

Attendance and engagement

Reaching higher school plan 2023-2025

Student support

3. School governance and leadership

Distributed leadership – principal, deputy principal, SSC, 
PBS team leader (SWET), curriculum leader, student 
leadership program, staff wellbeing team, CIT, phase 
teams Early Childhood Education (ECE) middle and upper 
primary phase team leaders), SWET.

4. School community partnerships

LPS engages closely with external services such as 
Department of Communities: Child Protection and 
Family Services, Child Development Services, Child and 
Adolescent Mental Health Services (CAMHS), Moorditj 
Wirrin Koolangkas (East Metro Health Service), Language 
Development Centre, Yorgum Healing Services, The 
Smith Family, external service providers (occupational 
therapy, speech therapy), Midvale Hub Parenting Service, 
Ear Bus, City of Swan, EdConnect Australia. 

LPS has an active and committed P&C, Kindilink 
program, Karrak Aboriginal family group, Foodbank WA’s 
School Breakfast Program, on-site speech pathologist 
and on-site Aboriginal mentors. 

A vast array of extra-curricular activities that broadens the 
experiences of students is available through partnerships 
with Musica Viva, Barking Gecko and Music Rocks. 

Through Koya Aboriginal Corporation in 2024, 2 Aboriginal 
mentors worked from LPS to support the cultural identity, 
education, and wellbeing of more than 100 Aboriginal 
students. This project has continued into 2025.

A unique range of cultural, sporting, family and educational 
experiences is offered to LPS students and families that 
support and promote health and wellbeing, such as the 
annual Mental Health and Wellbeing Expo, led by the 
school chaplain, SSC, AIEO and the SWET. This event 
brings families and stakeholders together to assist them in 
building vital networks to promote positive mental health.

PBS best practice

5. School curriculum

Literacy and numeracy plans and scope and sequence.

2025 - working towards school scope and sequence for 
social and emotional learning using Zones of regulation, 
combining with updated Health Education curriculum. 

Common language (5L’s for learning, bookwork 
expectations, etc.).

Targeted intervention using Heggerty phonemic 
awareness for Early Childhood Education. Education 
Assistants (EA) are trained by speech pathologists and 
run the program.

Reading and phonics for middle and upper students.  
EAs are trained by SSC and run the program.
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6. School social-emotional environment

Zones of regulation implemented school-wide 

PBS values: Safe, Respect, High standard

Reset spaces in every classroom/office space/learning 
area

Trauma informed practice

7. School physical environment

Classrooms are welcoming and comfortable, offering 
materials, resources and provisions that reflect our deep 
understanding of trauma-informed practice. 

Through implementing the principles of Maslow’s 
hierarchy of needs, staff ensure all students can achieve 
optimal learning by addressing their basic needs 
throughout the school day. Breakfast, emergency lunches 
and healthy snacks are readily available to students as 
required. Uniforms, shoes, hats, school bags and learning 
resources are shared with students and families in need. 

All classrooms and learning areas have a dedicated ‘reset’ 
space, where students can feel safe and secure while 
accessing a variety of tools to self-regulate and re-engage 
in learning.

8. School health services

School health nurse – screening kindergarten and pre-
primary students and referred children.

On-site dental therapy, speech therapy, occupational 
therapy, counselling.

A recent partnership with Lockridge Medical Centre 
allows the school to provide a ‘Satellite Clinic’ once a week 
from the school grounds. This offers First Nations and 
medically at-risk students and their families an opportunity 
to attend an appointment with a nurse practitioner.

Outcomes
An increase in students reading outside of school (22 
students engaging in school holiday reading in 2023 
to 75 students mid 2024), and 2023 NAPLAN reading 
results improving 2.1 standard deviations.

Staff turnover is minimal within LPS (90% retention for 
the past 4 years).

Strong advocacy and referral processes have seen an 
increase in Individual Disability Allocation (3 students in 
2018 to 17 students in 2024) with supplementary funding 
used to increase special needs education assistants 
across the school from 6.6 FTE in 2018 to 14.8 FTE in 2024, 
highlighting a commitment to supporting SAER students.

Evidenced-based programs, universal planning 
founded in trauma-informed practice and personalised 
adjustments, have seen continuous improvement, 
evident in the 2023 NAPLAN results highlighting 
significant improvements in year 3 (2021) to year 5 
(2023) standards deviations: numeracy (improved 1.1 
standard deviations), reading (improved 2.1 standard 
deviations), writing (improved 1.7 standard deviations), 
spelling (improved 1.7 standard deviations), and grammar 
and punctuation (improved 1.5 standard deviations).  

Student survey data reflects that students feel welcomed, 
safe, and respected at school, which has resulted in 
improved attendance from P-6 (77% in 2020 to 86% in 
2023). 

Social and emotional learning surveys highlight that 
students have an increased capacity to self-regulate 
and identify and manage their emotions, resulting in a 
decrease in suspensions (247 days in 2019 to 40 days in 
2023) and an increase in engagement and participation 
in learning. 

Koya partnership: this partnership has resulted in 
significant positive outcomes for Aboriginal students 
including 100% engagement from year 1-6 students in 
cultural learning, a 4.5% attendance increase, and a 15% 
increase in oral reading fluency across semester 1 2024.

‘The school overtly advocates a family 
first approach firmly placing students, 

staff, and community wellbeing to 
the forefront. An environment of high 

psychological safety for staff and 
students has created a space that 
belongs to the whole community.’  

Maxine Augustson, Director, Public School Review 2023.
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Highlights
Winning the WA Department of Education’s inaugural 
Excellence in Wellbeing and Learning Award at the 2024 
WA Education Awards! 

2024 Winner: EdConnect Australia Volunteer of the Year 
Award – Learning Support.

Decrease in suspensions by over 80% from 2019-2024.

Very stable staff with 90% staff retention from 2020-2025.

Strong increase and sustained success in staff and 
community feedback (now consistently well over 4.0/5.0 in 
all areas, some up to 4.9/5.0).

Visits by other schools to see how LPS operates.

Challenges 
With a reputation as a difficult school, there had been a 
high turnover of principals prior to late 2018, and there was 
resistance when a new principal arrived. Previous failed 
attempts to drive a unified direction was an initial barrier. 
PBS was the only initiative that the new principal said must 
be implemented, and to allay staff fears, it would be led by 
staff, unlike previous efforts.

The principal believed in staff ‘leading from the middle’ 
and leading ‘with people’ not doing things ‘to people’, 
as those in the classroom were the real champions 
of successful change. The drivers of the successful 
introduction of PBS were 3 teachers whose passion 
and mindset, along with support from administration 
to create the time and space necessary, as well as the 
culture essential, to make mistakes and help grow an 
organic, contextually relevant PBS agenda.

Lessons learnt
There have been huge changes at LPS in the last 6.5 
years and now both staff and students look forward to 
coming to school.

PBS is the core of wellbeing and is a very strong belief 
held by all staff. If the principal leaves, then the deputies 
and middle leaders will continue to drive PBS as it is a 
shared understanding and ethos by all.

A lot of work has been done in the staff wellbeing space. 
The culture of staff wellbeing and investment in the staff 
is a high priority. Examples of this investment and valuing 
of staff include staff never losing Duties Other Than 
Teaching (DOTT), they always get it back; middle leaders 
receiving extra time to undertake leadership roles. It is 
most important to create time and space for teachers.

Tips for success and 
sustainability
Deliberately focus on developing leadership capacity 
and density, with staff driving school success from the 
classroom and middle management level.

Build a positive staff and school culture. Implicit trust and 
the psychological safety to be vulnerable is so important to 
supporting students to do the same.

Establish team and staff norms, and accountability.

Do it WITH staff, not TO staff.
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Case study 5  
Rangeway Primary School

SCHOOL PROFILE

Name Rangeway Primary School – Rangeway, Geraldton

School motto Working together – dream and believe, strive and succeed

Number of students 270

Name and role of contact person Karin van Dongen, Principal  
Erika Wells, EON WA Operations Manager

Health focus Nutrition and school garden program

Overview
In January 2024, following extensive community mapping, 
robust discussions, and a co-design process with school 
leadership and local stakeholders, EON Aboriginal 
Foundation partnered with Rangeway Primary School 
(RPS) to integrate its Thriving Communities program into 
the school and wider community. RPS, an outer regional 
school in Geraldton, faces significant socioeconomic 
challenges, with an Index of Community Socio-educational 
Advantage (ICSEA) rating of 731 compared to the national 
average of 1000, and 85% of its families and children falling 
within the bottom quarter of socio-educational advantage. 
Moreover, 82.5% of the 261 enrolled students identify as 
Aboriginal, a factor linked with historically poorer health 
outcomes and food insecurity.

Recognising the pressing need to improve access  
to affordable, fresh fruit and vegetables, our program  
was designed to address both immediate nutritional 
needs and long-term health and educational 
vulnerabilities. The initiative embeds hands-on nutrition 
education, food production, and capacity-building into 
the school’s curriculum. 

A large, edible garden was established as a central 
component, designed and developed by students, a 
dynamic space where students actively participate in 
growing, harvesting, and preparing fresh produce. This 
garden not only supplies nutritious food but also serves 
as a living classroom across a range of teaching areas.

Fortnightly nutrition and gardening classes have been 
integrated into the curriculum, ensuring that healthy eating 
becomes a regular part of students’ learning experiences. 
These classes empower students with the knowledge to 
make better dietary choices, while also building life skills 
that promote self-reliance and community wellbeing. By 
involving local community members in the process, the 
program builds trust and reinforces the importance of 
shared responsibility in tackling health disparities. 

Ultimately, the initiative was driven by a commitment 
to break the cycle of disadvantage by improving 
food security, enhancing educational outcomes, and 

promoting long-term health and wellbeing among 
Aboriginal children and families. This collaborative, 
community-led approach not only addresses immediate 
nutritional challenges but also builds a replicable model 
for sustainable health improvements across other 
Aboriginal schools.

Planning
The planning phase began with the Director of 
Education for the Mid West region, who identified RPS as 
an ideal candidate for the EON Aboriginal Foundation’s 
Thriving Communities program. Having witnessed EON’s 
positive impact in the Mid West communities of Mount 
Magnet, Meekatharra, and Yalgoo, she believed RPS 
would benefit from a holistic health-promoting approach. 
Following her recommendation, EON conducted 
thorough community consultations to ensure both 
viability and strong local engagement.

EON is aware of the HPSF and has embraced its 
philosophy. It is well known that hungry kids can’t learn, 
and EON and the school recognise that preventative 
health leads the way to better life outcomes. EON is 
committed to removing barriers to education by integrating 
health, nutrition and wellbeing into the school environment.

RPS’s motto, Working together – dream and believe, strive 
and succeed, reflects the HPS philosophy by emphasising 
collaboration and collective success. As the school 
develops a full-service model – including partnerships with 
Geraldton Regional Aboriginal Medical Service (GRAMS) 
for healthcare, bus pick-up services, and provision of 
breakfast and lunch – the EON edible garden and nutrition 
program further supports this vision to remove some 
barriers students may have in accessing education. 

The school is committed and keen to integrate the EON 
Thriving Communities program into the broader school 
curriculum and community. EON and RPS have a holistic 
approach to health and nutrition and intend to use the 
garden broadly for cross-disciplinary teaching.



Major activities based  
on 2021 WHO Global 
standards for HPS
1. Government policies and resources

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Attendance policy.

The students are highly engaged with the EON program, 
which assists in improving attendance rates. The 2024 
Public Review of the school stated, ‘Students are grateful 
for the opportunities provided through the school, which 
include the chance to work in the EON Foundation  
edible garden.’ 

EON was allocated a large, accessible space within the 
school grounds for the garden. It has become a focal point 
within the school and for the local community. School 
events, such as Open Day and end-of-year celebrations, 
have been hosted in the garden. Government and 
department visitors to the school are regularly taken on a 
garden tour.

EON was supplied with a well-equipped, dedicated 
teaching space to deliver the healthy eating and nutrition 
lessons. This has been a major contribution to ensuring 
the program is fully integrated into the school and 
accessible to all classes.

3. School governance and leadership

4. School community partnerships

The program has strengthened the connection 
between the school and community by providing 
workshops for families. The school benefits from 
having EON-trained staff on site consistently, including 
an Aboriginal community assistant who is a previous 
student of the school.

5. School curriculum 

With the establishment of a large vegetable, fruit and 
bush tucker garden in the school, children learn how to 
grow and harvest fresh produce. The gardens become 
a source of freely available healthy food for hungry 
children and an engaging outdoor classroom. Hands-
on gardening classes and workshops are provided to 
the students, their families, and other members of the 
community, using produce from the garden.

EON teaches children the nutritional value of fruit 
and vegetables, how to prepare and cook healthy 
food, and the importance of balanced nutrition in 
maintaining good health. EON’s lessons are aligned 
with the Australian Curriculum. 

6. School social-emotional environment

As an outdoor teaching space, the garden provides 
learning opportunities for students who may struggle 
with being indoors for extended periods. 

7. School physical environment 

The edible garden has transformed a disused space in 
the school into a secure, hands-on learning space. It is a 
dedicated area where students safely engage in growing, 
harvesting, and cooking fresh produce. With clear 
boundaries and a structured layout, the garden offers a 
secure zone for exploration and outdoor learning. 

In addition to teaching practical skills in nutrition 
and horticulture, the garden encourages physical 
activity, creativity, and teamwork. It serves as a natural 
classroom where students can learn in a tactile way. 
The garden also acts as a hub, strengthening bonds 
among students, teachers, and families while promoting 
overall wellbeing.

8. School health services

GRAMS provides weekly in-school clinical services 
at the school. EON is currently exploring potential 
collaborations with GRAMS to enhance service delivery.
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Active and engaged school governance and 
leadership ensure the program is given status 
                 and lessons are timetabled and 
                                attended. The school leadership  
                                   encourages cross-disciplinary  
                                               teaching using the  
                                                garden as a resource.



Outcomes
Research commissioned by the Australian Government 
Department of Health in 2022 confirms that EON’s 
Thriving Communities program meaningfully improves 
the health and wellbeing of Aboriginal and Torres Strait 
Islander people. EON Foundation’s Impact Framework, 
supported by a comprehensive evaluation program, 
tracks how outcomes are achieved. 

Now, one year into a 5-year rollout at RPS, we have 
observed significant improvements. Every child now 
enjoys a healthier diet, thanks to fruit and vegetable 
gardens providing free, fresh food in a shame-free 
environment. All students are learning to grow, harvest, 
and cook nutritious food, building essential skills and 
active engagement. Students have the infrastructure, 
opportunity and knowledge to make healthy choices.

EON is active in ensuring the longer-term sustainability 
of the program by employing and training local 
community assistants to act as ambassadors and peer 
educators, to promote healthy eating and to build the 
community’s capacity to grow, harvest and cook from 
edible gardens. 

EON’s inclusion and role in school and community 
events demonstrate how the program plays a vital part 
in a whole school approach to the collaborative health-
focused narrative that RPS is establishing. 

In the Public School Review of RPS (May 2024), a key 
commendation under Relationships and Partnerships 
references the value placed on the EON program by the 
school community.

Highlights
Whole school engagement: the program is now a central 
strategy at RPS. It’s an inclusive, hands-on learning 
environment that benefits every student. The thriving 
garden was designed, built and is cared for by the 
students who have real ownership of this space and 
what it produces. EON also works one-on-one with 
complex students to encourage school attendance and 
interactive learning opportunities.

Improved food security: by growing and cooking fresh 
produce, the program helps mitigate food insecurity, 
providing students with healthy meals; often, it is one of 
the few healthy meals they have access to. The harvests 
are utilised for cooking and nutrition classes in which 
the students cook, eat and learn together. All surplus 
produce is taken home to families.  

Enhanced nutritional education: students actively 
participate in nutrition classes, gaining essential skills in 
growing, harvesting, and cooking nutritious food.

Student empowerment: ownership of the thriving  
garden has boosted student confidence and 
responsibility, with harvests used in class and any 
surplus shared with families.

Community collaboration: employing and training  
an Aboriginal community assistant has been pivotal  
in building strong ties between the school and 
community, driving engagement and support,  
and co-delivering classes. 

Broad ownership by multiple staff: EON commits to 
capacity building teaching staff to independently engage 
with the garden and kitchen, establishing consistency 
and improving long-term outcomes.
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Challenges 
Broader community engagement takes time. As with 
any partnership within a community, relationship 
building and trust play a significant part in meaningful 
connections. EON takes a community-led approach, 
learning from each situation to discover opportunities 
for greatest impact. EON recently shifted from program 
delivery at a childcare centre to another location to 
increase effectiveness and have greater access to target 
community participants.

Lessons learnt
The first year of EON’s 5-year program has exceeded 
expectations, and the engagement of students has been 
amazing. Students often spend time in the garden during 
breaks, and they are very proud to show the garden to 
visitors. In combination with cooking and eating the food, 
the wider program is a huge success at RPS and has 
become a core part of EON’s school program delivery.

EON places value in our responsive and adaptable model, 
supported by regular stakeholder meetings and dynamic 
community communication. Wider community engagement 
is an important part of partnerships and requires time 
and exploration. EON has trialled different community 
workshops and continues to examine these engagement 
opportunities to find the best avenue for meaningful impact.  

Tips for success and 
sustainability
Community assistant: through local employment, EON 
commits to training community members to be confident 
to deliver the program after the agreed partnership 
concludes.

Integration into curriculum: the garden is utilised as a 
teaching resource that becomes a platform for diverse 
curriculum engagement. 

Broad ownership by multiple staff: EON commits to 
capacity building teaching staff to independently engage 
with the garden and kitchen, establishing consistency and 
improving long-term outcomes.
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Case study 6  
Rosalie Primary School

SCHOOL PROFILE

Name of school Rosalie Primary School, Shenton Park

School motto Proud traditions – shaping futures

Number of students 486

Name and role of contact person Sarah Surrey, Wellbeing Team Leader and HPE Teacher 

Health Focus Whole school approach to wellbeing

Overview
Imagine a school where every student feels seen, heard, 
and empowered to reach their full potential. This vision 
drove me to develop a comprehensive, whole school 
approach to wellbeing at Rosalie Primary School (RPS).

Recognising that true flourishing encompasses more than 
just academic achievement, I implemented a program 
that nurtures students physically, socially, and emotionally. 
We’ve created a shared language of social and emotional 
learning, ensuring consistency and understanding across 
the entire school community. This is integrated with 
a varied physical education program supported with 
education about nutrition, empowering body beliefs and 
safety. Through carefully differentiated programs, we cater 
to the unique needs of each student, fostering a sense of 
belonging and enabling them to thrive.

We aim to create a foundation 
for lifelong success, equipping 

students with the tools they need 
to navigate challenges, build 

resilience, and lead fulfilling lives.

Planning
In 2022, upon becoming the Health Education specialist 
at RPS, I recognised the need for a more comprehensive 
and relevant approach to health and wellbeing education. 
My mission was to create a unified, impactful curriculum 
that truly empowered every student to thrive. Existing 
programs were fragmented, lacking a cohesive structure 
and responsiveness to contemporary student needs.

I undertook a complete rewrite of the school’s health 
and wellbeing program, meticulously aligning it with 
the HPSF and the WA curriculum. Crucially, I prioritised 
stakeholder engagement, actively listening to parental 
concerns and addressing pressing community issues. 
This led to the development of timely and relevant 
modules, such as a vaping awareness unit for year 6 
students to ensure a smooth transition to high school, 
and a leadership module for year 5 students, preparing 
them for future leadership roles.

Collaboration was key. I worked closely with the 
assistant principal and classroom teachers, ensuring 
that the curriculum was not only comprehensive but 
also seamlessly integrated into the school’s broader 
educational framework. My goal was to create a unified 
learning experience where all students across the school 
were engaging with the same core topics simultaneously.

Our school witnessed a 
significant transformation in 

our approach to wellbeing. The 
health specialist program was 

expanded from 30 minutes to 55 
minutes per class, demonstrating 

the school’s commitment to 
prioritising student wellbeing. 

Furthermore, the introduction of ‘wellbeing’ as a 
dedicated curriculum area underscores the school’s 
dedication to creating a nurturing and supportive 
learning environment: student flourishing  
is at the heart of the school’s business plan.
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Major activities based  
on 2021 WHO Global 
standards for HPS
1. Government policies and resources 

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

RPS Business Plan – wellness is a priority

RPS Wellbeing Strategic Plan 2023-2025 

3. School governance and leadership

Distributed leadership – principal, deputy principal, SSC, PBS 
team leader (SWET), curriculum leader, student leadership 
program, staff wellbeing team, CIT, phase teams (ECE and 
Middle Upper Primary phase team leaders), SWET.

4. School community partnerships

SunSmart and Crunch&Sip school

Highway heroes: smart life skills 4 kids

WA Child Safety Services

Aussie of the Month

Early Act (Rotary International)

Mentally Healthy WA Act Belong Commit

Zero2Hero

Butterfly Foundation: eating disorders and body  
image support

5. School curriculum

Scope and sequence for RPS

Term 1: Social and emotional learning with  
Highway heroes and Zones of regulation

Term 2: Social and emotional learning with  
Weaving wellbeing

Term 3: Understanding our bodies and staying safe. 
Emphasis on Protective Behaviours (pre-primary-year 
4) and puberty for years 5-6

Term 4: Staying safe in the community and online 
(AOD use and vaping safety for year 6)

WA Child Safety Services curriculum

Common sense media: digital citizenship

SunSmart and Royal Lifesaving curriculum resources

Rosalie Run Club

6. School social-emotional environment

Care Captains leadership program: our innovative Care 
Captains program empowers year 6 students to take on 
leadership roles, fostering a sense of responsibility and 
community. These leaders facilitate engaging lunchtime 
clubs and create safe play spaces, promoting positive 
social interactions and inclusivity. They also play a vital 
role in reinforcing school values and social-emotional 
learning through morning announcements, assembly 
skits, and positive reinforcement strategies.

Diverse and engaging clubs and activities: we offer 
a wide range of clubs and activities designed to 
cater to diverse student interests and promote social 
connection. These include Care Captains, slime, 
knitting, craft, basketball, handball, loom bands, board 
games, and art. Our safe play spaces feature a new 
book library with benches, skipping ropes, and chalk, 
providing opportunities for both active and quiet play. 
Care Captains are always present to support students 
who may feel lost or lonely, ensuring that everyone 
feels connected and included.

PBS: RPS utilises robust PBS, employing tokens and 
stamps to reinforce positive behaviours. We actively 
promote these behaviours through engaging teacher 
skits and announcements, creating a positive and 
supportive school culture.

Celebration of student success: our assemblies serve 
as a platform to celebrate student achievements and 
reinforce positive values. We recognise and reward 
merit through certificates and celebrate a wide range 
of student successes through our Aussies of the 
Month program.

These initiatives contribute to a positive and supportive 
school climate where students feel safe, valued, and 
empowered to reach their full potential. The Care 
Captains program fosters leadership skills and promotes 
peer support, while our diverse clubs and activities 
encourage social connection and engagement. Our 
PBS system reinforces positive behaviours and creates 
a culture of respect and responsibility. By celebrating 
student success, we inspire and motivate our students  
to strive for excellence.
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7. School physical environment

Large oval and 3 playgrounds with funky monkey bars

4 cubby houses and a Rosalie train

2 basketball courts

Undercover area

Rose garden

Buddy block

Book library and quiet zone

Yarning circle and nature-based playground

8. School health services

School chaplain

School psychologist

SAER co-ordinator

Outcomes
The positive impact is evident in the significant 
improvement in student wellbeing at RPS. Social and 
emotional wellbeing is measured using the ACER Social 
and emotional primary survey (2nd edition) and results 
demonstrate an impressive 8% increase in the ‘very 
highly developed’ category over a 3-year period. 

The curriculum materials I created, including units of 
work, lesson planning, worksheets, and multimedia 
resources, were recognised by the Highway heroes 
company, which purchased them for distribution to 
schools nationwide.

The positive impact of this program is also reflected 
in increased student engagement and enthusiasm, as 
evidenced by overwhelmingly positive feedback from 
both students and parents. Many parents have reported 
that their children are actively applying the skills and 
strategies learned in these classes at home.

Highlights
Enhanced emotional literacy: students have significantly 
increased their emotional literacy and vocabulary, 
demonstrating the effectiveness of the wellbeing 
program. Teachers and parents report students are now 
able to readily identify their emotional state and articulate 
their feelings.

Fluent Highway heroes language: the school has 
successfully integrated the Highway heroes language 
into its culture, indicating a shared understanding and 
application of wellbeing concepts throughout the school 
community.

Empowered Care Captains: Care Captains receive 
specialised training in inclusion and fostering playground 
friendships, highlighting a commitment to peer support 
and leadership development. This initiative is nurturing a 
generation of students who are actively contributing to a 
positive and supportive school environment.

Teacher engagement and impact: teachers are 
enthusiastically embracing the wellbeing program, 
recognising its positive impact on student learning. This 
enthusiasm underscores the program's effectiveness and 
its ability to resonate with educators.

Strong leadership and community support: the program 
benefits from strong support from the principal and the 
P&C demonstrating a unified commitment to student 
wellbeing at all levels of the school community.
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Challenges 
The implementation of the new wellbeing program 
faced significant challenges, primarily stemming from 
initial staff resistance and resource constraints. Staff 
members initially perceived the program as adding to their 
workload, requiring them to learn a new language and 
adapt to unfamiliar practices. Furthermore, the program 
struggled with limited funding, time constraints, and an 
overwhelming abundance of resources, making it difficult 
to select and implement materials effectively. The absence 
of modified assessments for the health curriculum being 
used in WA further compounded these challenges, 
hindering the ability to effectively measure student 
progress and tailor instruction to diverse learning needs.

Lessons learnt
The overwhelming embrace of the new initiatives by our 
school community has far exceeded my initial expectations. 
When I began, I wasn’t entirely sure what to anticipate, 
but the program’s growth and flourishing have been 
truly remarkable. Witnessing the positive impact and the 
enthusiastic participation of students, staff and parents has 
been an absolute joy, affirming that the vision and effort 
invested have yielded exceptional results. 

Tips for success and 
sustainability
Build a passionate team and secure principal support: 
cultivate a team dedicated to emotional wellbeing and 
ensure strong backing from the school principal for your 
initiatives. 

Utilise free resources and training: leverage free 
resources and training opportunities from organisations 
like Zero2Hero, RUOK?, Aussie of the Month, and the 
Butterfly Foundation. 

Employ a dedicated health specialist: designate a 
health specialist to oversee the curriculum and ensure 
continuity of wellbeing programs across the school. 

Prioritise engaging and effective lessons: deliver lessons 
that are fun and engaging for students, employing best 
practice teaching methodologies.
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Case study 7  
Bob Hawke College

SCHOOL PROFILE

Name of school Bob Hawke College, Subiaco

School motto Extraordinary Together

Number of students 1600

Name and role of contact person Kelsie McRae, Head of HPE

Health focus Health and Wellbeing Expo

Overview
This project aimed to promote health and wellbeing 
across Bob Hawke College (BHC) via an expo facilitated 
primarily by year 11 ATAR Health Studies students and 
complemented by a range of external providers. The 
expo was the culmination of a week of health and 
wellbeing advocacy with the key aim to promote positive 
health behaviours and choices across various areas 
relevant to the BHC community.

Planning
Planning for the student-led expo was embedded within 
the year 11 ATAR Health Studies course and linked 
directly to the syllabus and was part of each student’s 
project assessment. Months of planning in the lead up 
to the event saw students researching epidemiological 
data to support their key initiatives and the production of 
interactive displays targeting secondary school students. 
Students were supported by their Health Studies teacher. 

The Health and Wellbeing Week Expo and other activities 
were also driven by the Health and Wellbeing Committee, 
which consisted of the school psychologist, community 
nurse and several staff members. The committee meets 
regularly and has a passion to increase the number of 
health promotion initiatives at the BHC. 

The BHC motto of Extraordinary Together is embodied in 
the vision of the Health and Wellbeing Committee as staff 
are committed to providing students with the opportunities 
to be their best, while also being highly inclusive.

Major activities based  
on WHO Global  
standards for HPS
1. Government policies and resources 

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Wellbeing embedded in the BHC Business Plan

Positive behaviour approach 

Protective Behaviours

SunSmart school

3. School governance and leadership

High value placed on health and wellbeing from  
senior leadership.

Wellbeing embedded in BHC’s Business Plan.

A commitment to regular PL for all staff on health topics, 
especially Protective Behaviours, has been planned for 
future years. An adequate budget has been allocated from 
the Health and Wellbeing budget and future GDHR grant. 
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4. School community partnerships

Positive relationships between staff, parents, students 
and the wider community are developed and maintained.

A partnership with Subiaco Primary School to implement 
a respectful relationships initiative has been created.

The P&C and school board are engaged and committed.

5. School curriculum

The year 7-10 Health Education program is of the highest 
standard and reflects the 2025 curriculum.

Resources are regularly reviewed and updated as 
necessary and underpinned by evidence-based research 
and understandings.

An induction for new staff is undertaken at the 
commencement of each new year.

All health resources are available online. 

Cross-curricular learning is encouraged, and health 
themes are embedded in other learning areas.

CREW: whole college social and emotional learning 
program is delivered by all staff to all students from  
years 7-12.

6. School social-emotional environment

Chaplain program.

CREW programs include workshops on respectful 
relationships and a Stepping into adulthood camp in year 9. 

7. School physical environment

An extensive library of resources is set up for staff use.

Kitchen Garden program resources are provided for staff.

Numerous extracurricular clubs encouraging physical 
and mental health are available. 

BHC is a Mentally Healthy WA Act Belong Commit 
school.

Parents/carers are regularly updated about respectful 
relationships and an information hub for resources 
targeting parents and carers is available.

The Health and Wellbeing Committee shares goals and 
initiatives at executive meetings.

8. School health services

The community health nurse is involved in initiatives such 
as arranging talks about endometriosis and pelvic pain.

Outcomes
At the conclusion of each school year, the committee 
gathers information from a variety of sources, which 
assists them with future planning. 

Feedback from the BHC community about the health expo 
was exclusively positive. Students who attended were 
highly engaged.

The success of Health and Wellbeing Week in 2024 has 
ensured it will continue in 2025 and beyond.

Highlights
Health and Wellbeing Week was a highlight of the 
calendar.

The link to CREW Day involved every member of the 
student population.

Health and wellbeing for all BHC community members is 
highly valued by the senior leadership team.

Challenges 
Time will continue to be a barrier but can be overcome 
with the passion that is evident in team 

Lessons learnt
Increase the number of activities throughout the week.

Engage more with parents and the wider community.

Engage more with local feeder primary schools.

Tips for success and 
sustainability 
Meet regularly as a committee and include students as 
part of the planning process.

Maintain records of everything planned and completed (e.g. 
Microsoft Teams) and hand over before any staff leave.
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Case study 8  
Bunbury Catholic College

SCHOOL PROFILE

Name of school Bunbury Catholic College – Secondary Catholic

School motto To act justly, to love tenderly and to walk humbly with 
your God. (Micah 6:8)

Number of students 960

Name and role of contact person Louise O’Dowd, Canteen Manager 
Larnae Gurusamy, Teacher

Health focus Nutrition and student-designed canteen menus

Overview
The appointment of a new canteen manager at the end 
of 2023 and a new principal in 2025 created an ideal 
opportunity for change at Bunbury Catholic College 
(BCC). At this time, there was a lot of media coverage 
about the types of foods being served in school 
canteens. This led to the new canteen manager being 
keen to involve students in supporting the introduction of 
new, healthier foods and instigated this project with the 
support of the  Parents & Friends (P&F) and staff. This 
was the first role for the canteen manager and involved a 
lot of experimentation, discovery about school canteens 
and ‘on the job’ learning.

Planning
In October 2023, the canteen manager invited staff 
members who enjoyed assisting in the canteen to form 
a committee to redevelop the menu to offer students 
healthier food choices and give them more autonomy over 
what they ate. The committee now includes the Home 
Economics teacher and the head of year 7; both volunteer 
in the canteen. The head of year 7, previously a part-time 
teacher, is now in a full-time leadership role and intends 
to continue participating in the committee, because they 
recognise the value of starting healthy eating habits from 
year 7. The Head of Mathematics, who is passionate about 
food and student wellbeing, also joined, along with the 
canteen manager. The committee consists of 4 members. 
There is also interest in opening a position on the 
committee for a parent representative in the future.

To incorporate a student voice, the student leadership 
group was consulted; however, due to their busy 
schedules, collaboration was limited. In 2025, a year 9 
class teacher incorporated a healthy food initiative into 
their lesson plans. Students were asked to design a 
healthy menu item, calculate its cost, and then prepare 
it. This culminated in a friendly competition judged by 
the principal, several staff members, and a few year 12 
students, and involved 2 year 9 classes over 2 days.

The committee meets once per term for brainstorming 
sessions. During one meeting, a teacher suggested 
consulting the HPE Department about their approach 
to healthy eating, which led to a broader discussion 
on collaborating rather than duplicating efforts. The 
goal was to identify which departments were already 
addressing food-related content—such as AOD use in 
Health Education classes—and to ensure communication 
and consultation without overstepping into areas outside 
the canteen’s responsibilities. Notably, there was no 
awareness of the HPSF among the team.

Given the success of the healthy eating initiative, several 
teachers have requested that it become an annual activity.

.
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Major activities based  
on WHO Global  
standards for HPS 
1. �Government policies and resources 

For a list of relevant policies for WA schools,  
see WAHPSA website.  

2. School policies and resources

The school has an innovative canteen which is 
supported by senior leadership in the endeavour to 
provide nutritious healthy meals and snack options for 
the large school cohort. 

The Sports Department has a great HPE program  
that students must undertake; it looks at diet and 
nutritional requirements for growing teens and promotes 
healthy choices.

Food Technology currently runs from years 7 – 11; it has 
a strong focus on healthy choices and how to adapt 
recipes to be more health conscious. Each year group 
completes a unit on healthy eating and at least one 
assessment task with a nutrition focus.

Currently, the year 9 cohort completes an assessment 
where they design a new canteen menu item based on 
government requirements, nutritional guidelines, student 
voice and price. 

3. School governance and leadership

Principal

Canteen manager 

Head of Mathematics

Head of year 7

Food Technology teacher 

4. School community partnerships

Foodcore Nutrition Services Inc.

P&F (supplied new equipment)

5. School curriculum

HPE curriculum and Food Technology curriculum links

WA Curriculum year 9 Food Specialisation

– �Strand: Knowledge and understanding

• �ACTDEK040: Investigate and make judgments on the 
ethical and sustainable production and marketing of 
food and fibre.

• �ACTDEK041: Investigate and make judgments on how 
the characteristics and properties of food determine 
preparation techniques and presentation when 
designing solutions for healthy eating.

– �Strand: Processes and production skills

• �ACTDEP049: Critique needs or opportunities to 
develop design briefs and investigate and select 
an increasingly sophisticated range of materials, 
components, tools, equipment, and techniques to 
effectively and safely produce designed solutions.. 

• �ACTDEP050: Generate, develop, and evaluate design 
ideas, taking into account factors such as function, 
aesthetics, sustainability, and innovation. 

• �ACTDEP051: Plan and manage projects using 
production processes to ensure quality-designed 
solutions are created within constraints.
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- �How the curriculum links align with the 
assessment task

	  
• �ACTDEK040: Students consider government rules, 

sustainability, packaging, pricing, and ethical choices 
through research and costing.

• �ACTDEK041: Students evaluate ingredients and 
nutritional content to design a healthy canteen item.

• �ACTDEP049: Students brainstorm, test, and choose 
recipes using tools, equipment, and appropriate cooking 
techniques safely.

• �ACTDEP050: Students generate design ideas (PMI 
analysis, surveys, success criteria) and critique their 
menu item against health guidelines and feedback.

• �ACTDEP051: Students develop work plans, coordinate 
production, and evaluate outcomes through cooking 
sessions and poster presentations.

6. School social-emotional environment

The school is currently undertaking training in the Berry 
Street Education Model to improve social and emotional 
connections for students, staff and community.

7. School physical environment 

The school has many modern facilities and has a strong 
focus on sport; an elite sports program is run within 
BCC. Health and fitness are promoted in most areas of 
study, and the school has many sporting spaces and 
extensive equipment. 

The canteen space is inviting and welcoming of students 
and hopefully, assessments like this can build more of 
a connection to the canteen and students. The Food 
Technology room has received generous funding from 
the P&F for new flooring, which was installed in 2024 
and 8 brand new stove top ovens, which were installed 
at the beginning of 2025.

8. School health services

A full-time nurse is on duty throughout school hours 
providing medical care and advice to students.

Two full-time counsellors/social workers are available to 
see students with mental health and social issues.

Every year level has a dedicated head of year level who 
is a point of contact for any academic or social issues. 
They are a great go-between for students and parents.
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Outcomes 
The aims of this initiative were:

• to create a healthier canteen menu

• to encourage students to make healthier food choices. 

The outcomes were:

• �increased ownership and autonomy of students for 
choosing healthier menu items – they noticed and 
commented on how some things had been removed 
from the menu

• �increased student interest in making informed choices 
about healthier foods

• �healthier school canteen menu

• �an authentic assessment task with winning dishes 
being added to the canteen menu

• �increased interest in, and business for the canteen 

• �winning dishes selling out quickly once on the menu. 

Highlights
The principal, administration, teachers, and students all 
expressed interest and support for the idea.

Student involvement: students were excited about being 
involved in a ‘real-life task’ and seeing their creation on 
the menu.

The project could have been even bigger, but the team 
kept it realistic and workable.

The support of Foodcore, from providing advice to donating 
prizes, was invaluable and through this, a new and positive 
relationship has developed.

Business Management and Enterprise (BME) teacher 
discussing how senior students could be involved as part 
of BME.

Challenges 
Time constraints and additional involvement for both 
teaching and canteen staff. The project put extra 
pressure on the health education teachers, as well as 
canteen staff, as canteen staff were invited into classes to 
talk to students.

Year 11 and 12 student involvement would have been 
ideal, but they had a lot happening in their timetables.

Lessons learnt

Expectations were exceeded and planned (and 
unplanned) outcomes were achieved.

The plan was not originally written up as a plan, so it was 
written retrospectively from the minutes of meetings.

The initial project idea will be reviewed, and it is 
recommended to keep it flexible and adaptable to change 
from year to year. For example, the current cohort is very 
large, and this has necessitated a change in timetabling.

Plan to ask for a parent representative on the committee 
in the hope of getting a dietitian or nutritionist.

Tips for success and 
sustainability 

Write a flexible plan and review it yearly.

Project reviews, reports and templates are essential for 
continuous improvement and succession planning.



Case study 9  
Cyril Jackson Senior Campus

SCHOOL PROFILE

Name of school Cyril Jackson Senior Campus, Bassendean  
Post-compulsory secondary

School motto CJ Changes Lives

Number of students 750

Name and role of contact person Debra Fitzsimons, Campus Community Coordinator

Health Focus CJ Harmony and Wellness Day

Overview
A health promotion expo for all students is open for 3 
hours on a special Harmony and Wellness Day at the 
Cyril Jackson Senior Campus (CJSC). CJSC caters for 
students who want to study a year 11 and/or 12 program 
in an adult environment; for mature-age people who 
decide to return to school to complete year 11 and/or 
12; and for students who enrol in the specialist Intensive 
English Centre, a Department of Education endorsed 
program for English language development.  These 
students are mostly migrants and refugees who add a 
strong multicultural feel to the campus.

The annual CJ Harmony and Wellness Day event 
commenced in the late 1990’s by the SSC, who 
then passed the role onto the Campus Community 
Coordinator (CCC). The aim was to fill a gap where 
students who attended CJSC had often missed large 
parts of their education through absences from school. 
By focusing on health, wellbeing and life skills, the event 
could be tailored to the community’s needs and include 
relevant topics and issues. Bringing in outside expertise 
was an efficient way to address the students’ needs.

Planning
Over 60 groups, individuals and agencies attend the 
campus from 10 am - 1 pm. Physical, mental, social, 
financial, spiritual, environmental, occupational, sexual, 
and nutritional health are some of the areas addressed. 
A variety of metropolitan Health Studies students are 
invited to attend and engage in the event.

Planning takes place as part of the CCC’s Student Services 
role. The Student Services team, of which the CCC is part, 
is consulted about the event each year, and members are 
encouraged to provide leads and contacts for suitable 
agencies and contributors. The administration team is 
kept informed of who will be invited. Over the years, the 
CCC has encouraged teachers to integrate this event into 
the coursework of the year 11 and 12 Health Studies and 

Community Services, Graphic Design and Music courses, 
as well as the Intensive English and Education Support 
classes. The annual WAHPSA networking breakfast has 
also been held at CJSC on the same day for several years.

Planning begins by setting a date for the following year 
in June and adding it to the calendars of CJSC and other 
participating schools. In 2025, the date was moved to 
the last Wednesday of term 1 to avoid the clash with the 
Externally Set Task in May. Agencies and groups are sent 
a ‘save the date’ email around the same time. The rest of 
the planning commences early in the following year, with 
the initial information email and registration form being 
sent. In 2025, Microsoft Forms, the digital questionnaire, 
was introduced. This improved the recording aspects of the 
administration task. There are also many follow-up calls and 
emails required to confirm all participants. This generally 
takes a couple of months during administrative time.

The HPS approach was implemented through 
collaborating with year 11 and 12 Health Studies and 
Community Services classes and examining relevant 
curriculum and learning strategies. This led to organising 
an annual health promotion event that involves the entire 
campus and invites Health Studies students from other 
similar schools to attend. The CCC works with WAHPSA 
members as well as other health promotion individuals, 
groups and community organisations to engage with, and 
address the needs of this school’s community.

The community’s unique nature, with many students 
having interrupted and limited schooling, aligns well 
with the HPSF. Offering the chance to connect with a 
broad range of preventative health initiatives in a non-
judgmental setting, and covering various curriculum 
and learning situations each year, fosters positive and 
innovative experiences for this learning community, 
reflecting the CJ Motto, CJ Changes Lives.
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Major activities based  
on 2021 WHO Global 
standards for HPS
1. Government policies and resources 

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Campus policies include health and wellbeing, mental 
health and AOD education. Resources are required to 
be evidence-based and meet the specific needs of the 
campus.

3. School governance and leadership

The CJSC Board works with the school community to 
achieve the best outcomes for students. An example 
includes the issues post-compulsory students face with 
public transport. Advocacy occurs between the board and 
appropriate agencies.

4. School community partnerships

Several partnerships benefit the campus and its 
community. For example, outreach with Services Australia, 
Australian Red Cross and Mercy Care to assist students 
who are on humanitarian visas, annual scholarships given 
to year 12 students from a Wesley College community 
service program, food relief from SecondBite and 
Foodbank WA, and engagement in life skills, physical and 
mental development through First Hike, Rottnest Island, 
Swan Districts Football Club, Run Beyond and Reclink WA.

5. School curriculum

Seeking out Foodbank WA and networking with various 
government and non-government groups and agencies 
that provide information and learning experiences 
that link with the curriculum. Examples include RAC 
Education, Cancer Council WA, Asthma WA and Mentally 
Healthy WA Act Belong Commit.

6. School social-emotional environment

The school provides extra psychological staffing, as 
many of the students come from traumatic backgrounds. 
Evidence-based programs are used to improve the 
students’ social and emotional wellbeing skills, including 
Be You, iROAR values (Inclusivity, Respect, Opportunity, 
Achievement, Resilience), BRiTA Futures and FRIENDS 
Resilience.

7. School physical environment

The main area of concern is providing areas that 
promote a calm, safe and comfortable space. 
Networking with groups that provide safe and healthy 
educational experiences is important when working 
with this community. Working with Helping Hands 
and Headspace value-add to a more positive mindset 
of students and improve the physical environment. 
Hyperspace and the City of Swan provide free positive 
experiences on campus annually.

8. School health services

The campus has a comprehensive SST, including a 
nurse, psychologists, CCC and wellbeing officer, who 
liaise regularly with external agencies.
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Outcomes
Increased access to relevant and diverse health 
knowledge and understanding.

Expanded connections to health promotion 
representatives and agencies.

Strengthened opportunities to engage and interact in 
skill development aimed at making healthier choices.

Opportunity to collect a diverse variety of resources and 
health promoting tools.

Improved access to health services and agencies.

Highlights
Positive interactions throughout the event between the 
extended campus community and the health promotion 
agencies and representatives.

Positive feedback from staff, community members  
and agencies regarding how polite and engaged the 
students were.

The effort by agency representatives to create a relevant 
and interactive stall that is colourful, fun, age-specific and 
visually engaging.

Networking opportunities for students, staff, community 
members, health promotion agencies and representatives.

Improved networking post-event for students, staff, 
community members, health promotion agencies and 
representatives.
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Challenges 
Setting a suitable date due to assessments (OLNA, 
NAPLAN, exams) and curriculum expectations. 

Time for planning is a challenge; however, the school 
supports the event and makes time available for the CCC.

Lessons learnt
Expectations are high, particularly as this is an annual 
event. This allows the event to grow and prosper from 
campus and community feedback. Outcomes are 
achieved due to specific requirements that need to be 
met, and participants gain positive experiences each year.

Moving forward, an IT product that generates agency 
lists, a program, signage and map, would make the 
organisation of this event more efficient.

Encourage more staff to have specific roles leading up 
to, and on the day, such as meet and greet, photography 
and assistance with parking.

Tips for success and 
sustainability
Allocate a specific budget. A budget is provided by 
the campus each year. Catering is provided by the 
Certificate II Hospitality students, and food and drink for 
the visiting health promotion representatives is covered 
by the budget.

Create a ‘How to’ manual with all the key points  
digitally recorded.

Maintain a list of past individuals, groups and agencies. 
Emails, phone numbers and names from the previous 
year are all stored digitally in the school drive.
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Case study 10  
Eastern Hills Senior High School

SCHOOL PROFILE

Name Eastern Hills Senior High School, Mt Helena

School motto Care, Pride, Growth

Number of students 816

Name and role of contact person Kellie Jackson, Senior School Program Coordinator

Health focus Positive Behaviour Support and Whole school kindness 
focus

Overview
Eastern Hills Senior High School (EHSHS) is located 
in Mount Helena, a semi-rural area in the Perth hills. 
The school caters to a diverse student population with 
a range of social, emotional and academic needs. As a 
comprehensive public school, EHSHS supports students 
across a broad spectrum of abilities, including students 
requiring additional behavioural and emotional support. 
The school is committed to providing a safe, inclusive 
and supportive learning environment for all students.

Planning
Rationale for the development of a health promoting 
school approach.

Need to shift to a proactive, educative model: the PBS 
Framework was introduced to move away from a reactive, 
punitive approach to behaviour management, establishing 
a consistent, whole school system that promotes positive 
behaviour, strengthens staff-student relationships, and 
supports overall student wellbeing.

Addressing emerging behavioural concerns: in 2025, 
the school expanded its PBS approach with a kindness 
focus aligned to the school's Positive Behavioural 
Expectation CARE. This Tier 1 initiative responds to rising 
incidents of challenging and unkind behaviours, using 
cultural change, daily school-wide teaching, consistent 
messaging, and public celebrations of kindness to 
reshape student interactions and foster a more inclusive 
school environment.

Significant planning, which followed the WA PBS 
Framework, took place before implementation. 
Consultation with staff and students informed the 
development of a behaviour matrix tailored to the 
school’s specific needs. A PBS team was formed, 
comprising teaching staff, student services and 
school leadership. Regular meetings and feedback 
loops ensured that a staff voice was included, and 
the framework was responsive to emerging needs. A 
presentation to the school board confirmed community 
and leadership endorsement.

In early 2025, a Kindness planning matrix was developed 
in consultation with the PBS team and the Student 
Services team, taking the HPSF into account. An audit 
of kindness-related initiatives across all learning areas, 
student services, and external providers was carried out 
to identify strengths, gaps and future actions.
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Major activities based on 
2021 WHO Global standards 
for HPS
1. Government policies and resources

For a list of relevant policies for WA schools, see 
WAHPSA website.  

2. School policies and resources

Behaviour response plan and flowchart

Mobile phone 

Compass behaviour tracking

PBS budget supported through EHSHS 2024-2026 
Business Plan and P&C

School of Special Educational Needs: Disability review of 
the Engagement Centre

3. School governance and leadership

PBS embedded in the EHSHS 2024-2026 Business Plan

Regular presentations to the school board

Community member included on board to  
support partnerships

Kindness project endorsed as a Tier 1 strategy under the 
PBS CARE expectation

4. School community partnerships

Healthway Healthy Schools Program

WA PBS Network

Engagement with local intake primary schools through the 
Hills Education Community

Email and newsletter updates for parents

Feedback from partner schools on changes in  
school culture

Headspace

Local health services

Partnership with the New North Education Initiative

5. School curriculum 

PBS lessons delivered 3 times per term

Wellbeing learning integrated into Health Education 

Kindness discussions and reflective activities are 
included in form sessions and classroom practice

External presentations including Man Up, Constable 
Care, RAC bstreetsmart
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6. School social-emotional environment

Get GRIT program (Getting along, Resilient thinking, 
Identifying emotions, Taking charge)

Acknowledgement systems: canteen vouchers, merit 
certificates and kindness certificates

Kindness Award implementation

Students and staff nominate each other using slips and 
Compass

Nominees receive certificates, PBS points and positive 
Compass entries

Public recognition via social media and assemblies

End-of-term kindness celebration events

Gatekeeper suicide prevention and Youth mental health 
first aid training for staff

Wrap-around support planning for at-risk students

Whole-staff training in restorative practices through 
partnership with Real Schools

Implementation of refined year 7 transition processes 
with extra opportunities provided for students with 
additional social and/or academic needs

7. School physical environment 

Student Services Centre access

Year coordinators and resources within easy reach of 
students

Strategic classroom placements

Bush tucker garden to support cultural learning and 
engagement

8. School health services

School nurse, chaplain and psychologist 

2 student service coordinators

6 year coordinators

Outcomes
Cultural shift toward positive behaviour: establish a 
more positive and inclusive school culture by replacing 
reactive and punitive behaviour management practices 
with proactive, educative strategies.

Increased student engagement and wellbeing: improve 
student wellbeing and engagement by creating a safer 
and more supportive school environment, where positive 
behaviours are taught, modelled and reinforced.

Consistent behavioural expectations: develop and 
implement a clear, school-wide behaviour matrix to 
ensure consistency in how staff and students understand 
and respond to behavioural expectations.

Higher ratio of positive to negative behaviour entries: 
increase the frequency of acknowledging positive 
behaviours, with a targeted goal of reaching a 4:1 
(now 5:1) positive-to-negative behaviour entry ratio in 
Compass.

Tiered support for all students: embed a Multi-Tiered 
System of Support (MTSS), ensuring all students receive 
universal behavioural support, with additional targeted 
and intensive supports for students requiring Tier 2 and 
Tier 3 interventions.

Recognition and reinforcement of kindness: through 
kindness initiatives and social and emotional education, 
make kindness a visible, celebrated, and routine part 
of school life, helping to reduce bullying and unkind 
behaviour while fostering stronger relationships among 
students and staff.

Increased staff collaboration and capacity: build a 
collaborative culture among staff that promotes shared 
responsibility for student behaviour and supports 
professional growth in managing and supporting  
student needs.

The PBS Framework is data-driven. Using Compass, 
staff log both positive and negative behaviours, enabling 
the PBS team to analyse trends and monitor the ratio 
of positive-to-negative entries. The original goal was to 
achieve and maintain a 4:1 ratio, which has now been 
updated to 5:1.

This approach has led to a significant shift in school 
culture—from a punitive, corrective model of behaviour 
management to one that is reinforcing and educative. 
Students are explicitly taught expected behaviours and 
acknowledged when they demonstrate them. As an 
MTSS, this framework offers universal interventions for 
the entire school community, with targeted supports for 
students requiring Tier 2 and Tier 3 assistance.

External feedback indicates a noticeable improvement 
in the school’s overall culture, with a stronger emphasis 
on positivity and recognition. The introduction of 
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the Kindness Awards system further enhances this 
framework by providing daily opportunities to recognise 
and reward caring behaviours. This highly visible and 
inclusive strategy aims to boost positive Compass entries, 
increase student awareness of kind actions, and promote 
a shared sense of responsibility throughout the school.

PBS implementation fostered leadership development 
and capacity building among staff. The collaborative 
nature of the rollout promoted greater staff agency and 
increased professional ownership of school culture. 
Similarly, the kindness project has empowered students 
and staff to notice, value, and share positive interactions, 
contributing to a sense of pride and unity.

Highlights
A noticeable shift in school culture towards a more 
positive and proactive approach.

Consistent acknowledgement of students for 
demonstrating expected behaviours and positive 
relationships.

Development and use of a shared language to  
address and reinforce student behaviour and  
positive relationships.

Integration of PBS into the EHSHS 2024–2026  
Business Plan.

Sustained, school-wide focus on explicitly teaching and 
promoting positive behaviour and expectations.

Challenges 
A significant challenge in any whole school change  
is ensuring that staff buy into the proposed initiative. 
There is a small number of staff who have not engaged 
with the PBS.  

The time commitment needed to drive the introduction of 
PBS was a challenge.

Increased complexity of behaviours demonstrated by 
students entering year 7 or transferring from another 
secondary school for a ‘fresh start’.

Lessons learnt
PBS is an ongoing process with continuous opportunities 
for growth and refinement. While we are progressing well 
towards consistently achieving a 4:1 positive-to-negative 
behaviour ratio – an indicator that our core outcome is 
being met – there is always more that can be done to 
strengthen the approach and its impact.

Although strong collaboration existed within the PBS 
team during the initial implementation phase, this level 
of engagement has not been sustained. We are currently 
addressing this by initiating leadership changes within 
the team with the aim of revitalising collaboration. If we 
were to do anything differently in the future, it would be 
to prioritise maintaining consistent involvement from all 
PBS team members to ensure shared responsibility and 
long-term success of the framework across the school.

Tips for success and 
sustainability
Including PBS in the EHSHS 2024-2026 Business Plan 
with a focus on growing our culture of positive behaviour 
and student engagement ensures that this initiative 
will continue in the short term. This is reinforced in the 
Student behaviour in public schools policy where schools 
are required to build a culture of positive behaviour. 

EHSHS has a well-established PBS team that meets 
regularly to monitor and drive the school’s positive 
behaviour expectations. At the beginning of each year, 
the PBS team leader and coach invite staff members to 
join the PBS team, which sees some existing members 
leave the team and new members join. 

New team members are provided with the opportunity 
to attend PBS team training, which is provided by School 
of Special Education Needs (SSEN) Behaviour and 
Engagement.

This extends to leadership changes within the PBS team, 
with the existing team leader and coach facilitating a 
change in leadership. The new leadership team is then 
supported while they build their skill set and capacity to 
fulfil the important leadership positions.

The PBS team has used staff-informed student data in 
determining focus areas and in targeting the explicit 
teaching of specific positive behaviours.



Term Definition

Health A state of complete physical, social and mental wellbeing, and not merely the absence of disease or infirmity.

Health education 
Health education is any combination of learning experiences designed to help individuals and communities 
improve their health by increasing knowledge, influencing motivation and improving health literacy.

Health literacy

Health literacy represents the personal knowledge and competencies that accumulate through daily 
activities, social interactions and across generations as well as the ability to selectively access and critically 
analyse information, navigate community services and resources, and take action to promote personal 
health and the health of others. This includes online information and websites as well as information from 
friends, family and health professionals. 

Health promoting  
schools

A health promoting school can be characterised as a school constantly strengthening its capacity as a 
healthy setting for living, learning and working.

Health promotion Health promotion is the process of enabling people to increase control over, and to improve their health.

Life skills 

Life skills, defined in a general way, mean a mix of knowledge, behaviour, attitudes and values, and 
designate the possession of some skill and know-how to do something or reach an aim. They include 
competencies such as critical thinking, creativity, ability to organise, social and communication skills, 
adaptability, problem solving, and an ability to co-operate on a democratic basis that are needed for 
actively shaping a peaceful future.

Mental health  
and wellbeing

Mental health and wellbeing is a state in which an individual can cope with daily stresses, realise their 
potential, work productively, and contribute to their community. For schools, this is supported by teaching 
problem-solving and stress management, providing counselling and mental health support, reducing 
mental health stigma and providing a positive school culture.

Physical health  
and wellbeing

A state of good physical health and functioning, where the body is free from illness or injury and has the 
energy to perform daily activities effectively. For schools this is supported by physical education programs, 
healthy school meals, health screens and medical services, and safe, hygienic learning environments.

Sexual health  
and wellbeing

Sexual health is a state of physical, emotional, mental and social wellbeing related to sexuality. Sexual 
health requires a positive and respectful approach to sexuality and sexual relationships, as well as the 
possibility of having pleasurable and safe sexual experiences free of coercion, discrimination and violence.

Social determinants  
of health

The social determinants of health are the conditions in which people are born, grow, live, work, and age 
that affect their overall health and wellbeing. These factors shape students' ability to learn, grow, and 
develop healthily. This includes income and social protection, education, unemployment and job insecurity, 
working life conditions, food insecurity, housing, basic amenities and the environment, early childhood 
development, social inclusion and non-discrimination, structural conflict, and access to affordable, quality 
health services.

Social wellbeing

Refers to the ability to develop and maintain meaningful relationships, a sense of belonging, and positive 
interactions within a community. For schools, this is supported by anti-bullying programs and policies, 
group activities and teamwork, life skills education, parental and community engagement, and counselling 
and support services, inclusive school policies.

Wellbeing 
Wellbeing is a positive state experienced by individuals and societies. Similar to health, it is a resource for 
daily life and is determined by social, economic and environmental conditions.

Whole school  
approach

A whole school approach to health addresses all aspects of school life to promote health, including  
health education, a healthy school environment, school policies, family and community involvement  
and support services.

References: 16, 17, 18

Glossary
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AIEO Aboriginal and Islander Education Officer

AOD Alcohol and Other Drugs

ASC Australian Sports Commission

BME Business Management and Enterprise

CIT Curriculum Improvement Team

EA Education Assistant

ECE Early Childhood Education

FMS Fundamental Movement Skills

GDHR Growing and Developing Healthy Relationships

HPE Health and Physical Education

HPS Health Promoting Schools

HPSF Health Promoting Schools Framework

MTSS Multi-Tiered System of Support

PBS Positive Behaviour Support

P&C Parents & Citizens Association

PL Professional Learning

SAER Students at Educational Risk

SCA Sports Challenge Australia

SSC Student Services Coordinator

SWET Student Wellbeing Engagement Team

WAHPSA WA Health Promoting Schools Association Inc.

WHO World Health Organization

Abbreviations
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